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ABSTRACT
Examining the experience of African American college men has been atsafbjec

many higher education scholars. The purpose of this phenomenological study was to be
aware of the lived experience of seven African American college men who hald/he
leadership positions in a majority White student group. Using symbolic interantianid
phenomenology as my framework in order to better understand how these men make
meaning of their experience leading a majority White group, four themexged from this
study: natural transition; the pull between Black and White environments; tpmfem; and
power and influence.

Implications for student affairs at PWIs include is the importance ofnggandeeper
understanding of the students’ past high school experiences and helping thaae Afric
American men in leadership roles to balance their responsibilities adea tdaa majority
White organization and their desire to support the Black community. This study @smbr
to the forefront that student affairs professionals are many times onlyragecwuAfrican
American students to be involved with Black Student Associations or NPHC groups. As
professionals we must never limit a student’s leadership but but rather eyecthem to

sharing their abilities with a variety of student groups on campus.
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CHAPTER 1. INTRODUCTION

In 2008, the United States of America elected its first African Americesigent and
a few short months later on January 20, 2009, the world watched as Barack Obama was
sworn in as our country’s #hational president. Personally, | always believed it could
happen; however, | never dreamt it would occur in my lifetime. And if by chana® it di
imagined witnessing this world-changing event on my death bed as a |lasterdif before
meeting my Father in heaven. Watching America give birth to this histiey fny spirit
with hope; hope in knowing African American men can step up and lead any organization
and more importantly, people will recognize their worth and thus take them sgasusl
leaders. Moreover, Barack Obama is a now a symbol of what is possible for African
American men; they too can lead and lead well.

If colleges and universities across this country are serious about edudaitag A
American men, they must also be serious about developing their leadership skhisimvhic
turn, has the potential to increase their retention and graduation rates. Presgaushrbas
shown the benefits of African American students being engaged in outsefaman
activities; such involvement positively affects their identity development aliebe
retention (Cokley, 2001; Evans, Forney, & Guido-DiBrito, 1998; Flowers, 2004; Frigs-Bri
2000; Harper, 2006b; Harper, Carini, Bridges, & Hayek, 2004; Harper & Quaye, 2007,
Howard-Hamilton, 1997; Strayhorn, 2008). There are excellent African Ameriakn m
student leaders in college; however, most of them hold leadership positions within their
cultural groups as opposed to majority White student organizations (Harper 20060t is

natural that when these students decide to become involved, they typically seshlpade
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positions within Black Student Associations (BSA), historically Black Gret&rl
organizations, or other African American cultural groups on campus becalsestaerense
of comfortability not easily found in majority White student groups.

Often, the environment at Predominantly White Institutions (PWIs) doesinfuiroe
the identity or the personal worth of African American men (Hughes, 1987).e5sil, r
African American men are more at risk in their adjustment to collegeathanther group of
college students (Hughes, 1987). One of the prevailing perceptions African Ameran
hold is that majority White student groups are irrelevant and unwelcoming to tyinori
student patrticipation (Harper 2006b; Harper & Quaye 2007; Strayhorn, 2008). This
perception may contribute to African American men being unwilling to seek &kaplén
these groups. According to Brown (2006), African American men perceive majdrite
student organizations as less honest and open, which creates frustrations, tension, and
anxiety. Only when we discover ways to minimize these real or perceiveer davill we
see arise in the number of minorities leading predominantly White studepisgr

Because some African American men hold less than favorable views aboutymajori
White student organizations, they become anxious at the thought of assuming aileaders
position within groups such as Student Government Associations (SGA), University
Programming Boards (UPB), and other campus-wide student organizations théheerve
entire student body predominantly made up of White students (Brown, 2006). They are often
reluctant to join heterogeneous student organizations that require them t@ciraldses
(Brown, 2006; Nettles, 1988). For instance, African Americans have reportetjteefi

alienation and unwelcome by peers (Allen, 1992). In addition to the factors noted in the
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literature, there may be other possible reasons, which have yet to be idefuifibe lack of
African American male leadership involvement in majority White groups.

In addition to asking how to increase African American male leadership within a
majority White group, one must also ask how to increase African Americanaadkership
— period. African American men are not only underrepresented in majority ilidens
groups but, even more disturbing, they are also underrepresented within their ovat cultur
groups. When it comes to holding elected or appointed positions within their own cultural
groups, these men are less involved than their African American female cousterpar
(Harper, 2006b). If these men are not leaders within majority African Aarestudent
groups, how then, can we expect them to be leaders in majority White student groups?

Purpose

This study examined the experiences of African American men who hold/held
leadership positions within majority White student groups at Predominantlg Whit
Institutions (PWIs). The goal of the study was to increase the knowledge lofed
experience of African American college men who decided to assunedbgulpositions
within a majority White student group. The study was designed to claristddent affairs
professionals the decision-making process each participant underwergcaggheand
secured a leadership position within a majority White student group. Moréoeénfent of
this study was to provide needed information to assist student affairsgooi@s in the
promotion of African American male leadership within campus-wide orgaonza

Research Questions
The research questions were designed to obtain information that will indémst

affairs professionals understand African American male college studleatassume
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leadership positions in majority White student organizations. The overarching quels#idn as
in this research is: “How do African American college men make meanithgiofunique
experience of being a student leader in majority White student organgatiSpecifically,
the following questions sought to discover similarities among these men aotigtyt and
held leadership positions:

1. What motivates these men in their desire to assume leadership in Mé&joitey

student groups?

2. How do African American men negotiate access to leadership roles witluntynaj

White student groups?

3. What benefits do they perceive from their involvement in majority White student

groups?

4. During their leadership in a majority White student group, with which stage(s)

within the Black Identity Model do these African American men most align?

Rationale

Individuals continue to divide people based on their race. Even when deciding to
become involved in campus organizations, race seems to play a major part inriegettme:
groups in which a person will seek to assume leadership positions. Hughes (198hatate
African American men are the most oppressed ethnic group, and based on retention alone,
they have the highest need for student services and involvement. Theoreticadlgttldests
would most benefit from assuming leadership positions as the researthpbaats to a
correlation between campus involvement and retention.

Many universities are working to become supportive multicultural campuses

(Strayhorn, 2008; Sutton & Kimbrough, 2001); yet when it comes to many groups on campus
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(outside of cultural groups), the leadership and membership are still predognamamgosed
of White students. | have chosen to study African American men who hold le@ders
positions in majority White student groups because | believe by bringingdigfstissue —
the extremely low percentage of African American men holding leadershippesi more
colleges will focus on increasing multicultural involvement and leadershipjoritga/NVhite
student groups. Additionally, by sharing the stories of African American men wideddo
become leaders in a majority White student organization, this study sought tesguise
research questions about “Black men belonging.” Where do they belong? How do we help
them feel as if they belong?

Belonging occurs when a people goes from feeling like “outsiders” todelédie
“insiders.” African Americans, specifically men, are at mork instheir adjustment to
college than any other group (Addison & Westmoreland, 1999; Cuyjet, 2006; Fleming, 1984;
Hughes, 1987; Wester, Vogel, Wei, & McLain, 2006). In this study, | examined tle live
experiences of African American men who successfully made the adnisiitea
leadership role in a majority White student organization. | chose to ieneAdrican
American college men who hold/held leadership positions in majority Whitenstgiaeips
because their stories about cross-racial interaction would answer quabton$iow their
leadership can positively affect college campuses. One way to méaseffect is through
retention. Sedlacek and Brooks (1972) “found that Blacks who made this transiteon we
more likely to stay in school than were Blacks who did not” (as cited in Sedlacek, 1987, p.
485). Some of the men in this study had already graduated and the rest weragtn the
course toward graduation. For those yet to graduate, only time will tetllinvpact their

leadership experiences had on their ability to obtain a college degree.
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Researchers have examined the reasons behind African American meg leavi
college and not being actively involved in leadership but there has been $igideale on
those African American men who are involved on campus and successfullyutaggric
though the university system. In this study, each participant shared his uniqueregef
how he made meaning of being a leader in a majority White student group. Their
perspectives will help student affairs professionals develop a plan for ty&jdrite student
groups to become more inviting to the non-White students on their campus. This information
will also help to widen the views of all students attending PWIs by their atitama with
other cultures across campus.

According to Harper and Hurtado (2007), White student “campus-wide” leaders were
presumed to have an understanding of the campus environment, yet they were unaware of the
negative outlook that minority students had toward the institution. Campus-wide student
organizations need to have diversity within their leadership ranks to enhanceriiieeog
psychosocial, and interpersonal life of all students (Antonio et al., 2004; ChangnDens
Saenz, & Misa, 2006; Hurtado, Milem, Clayton-Pedersen, & Allen, 1999; Pike & Kuh, 2006;
Saenz, Ngia, & Hurtado, 2007).

Increased African American male involvement is pivotal because as(2999)
suggested, a variety of out-of-class activities positively affetttdent’s learning and
cognitive gains. Getting more African American men to participate ssuhae leadership in
student government, learning communities, academic honor societies, and other
organizations will positively affect their development as students, whichnnnyacts their
graduation rates (Astin & Sax, 1998; Baxter Magolda, 1992; Harper 2006b; Kuh, 1995; Kuh

& Lund, 1994, Pascarella, Palmer, Moye, & Pierson, 2001; Villalpando, 2002). Secondarily,
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increasing diversity in student organizations is a driving force behind inoyeafsican
American male involvement. This diversification will ultimately asgidtringing

communities together. Through exposure to different cultures, communities have the
opportunity to understand each other (Pascarella, Palmer, Moye, & Pierson, 2&¢HoI8,
2008). Essentially, increasing the leadership involvement of African Americamme
majority White student groups promotes student development and diversity by expheding t
knowledge and personal development of everyone involved in these groups. Providing
African American men the opportunity to hold leadership positions in majority Whders
organizations would therefore result in a positive outcome for all involved: the student, the
organization, the members, and those served by the organization. The Africacaymer

male student leader would gain valuable leadership experience while the nmeirtbe
organization and those it serves would hopefully be exposed to ideas that would broaden
their perceptions regarding the needs of minority students on their campus ramdhai

ability to lead. These outcomes are valuable to colleges and universitissitteato develop
open-minded citizens.

Given the goal of this study, which was to examine the phenomenon of African
American college men who are leaders within majority White student groad\&| and
explore ways to increase the leadership of African American men in camge
organizations, the results are important for universities in determining hovptoven
retention and graduation rates of African American men. According to Adteosyt on
student involvement, the more students are involved and make connections to the institution,
the more likely they will graduate from that institution. Having students coechéx the

university is important and necessary to help them become successful (Astin, 1993;
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Pascarella & Terenzini, 2005; Tinto, 1993). Traditionally, African Americans lvawelf
support in culturally based student organizations such as Black Cultural Centers,
Multicultural Affairs, Black Student Unions, and historically Black déraities and sororities
(Hall, 1999; Kimbrough & Hutcheson, 1998; Watson et al., 2002). While important, these
cannot be the only connections that African American students make during tregecoll
career. College is a time for students to expand beyond what they alreadyrichtheia
comfort zone. The “real world” is not made up of just one culture and African American
students need to be able to connect with others who do not look like them. This period in
their lives is the perfect opportunity for training and learning how to wottk tiwdse who are
not from their same racial background. Like their collegiate peers afifAenerican students
have equal access to campus resources; therefore, they need to tap intzeamd ut
resources and opportunities available to optimize success during theie calegr.
Significance of the Study

My study reduces the gap as it relates to literature on African Amartea and
college leadership. Specifically, this study evaluated the experienceicdAmerican
men who hold leadership positions in majority White student groups. Given the lack of
knowledge about how and why some African American male students choose to take part
leadership roles in majority White student groups, this study shines a light €suarthat
has been left in the dark. This study can assist student affairs pracsifiloneotivating and
supporting African American men in their leadership journeys. African Anrenezn need
to see themselves as a vital part of the entire university, which camfogaed through
encouraging their involvement in majority White student groups. In addition, if Afooan

American men assumed leadership positions in majority White student orgarszdt
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would help to change the campus climate (LaVant & Terrell, 1994). For examgeriyg
in campus-wide leadership roles, these men have the power to influence programening
help other African Americans — both male and female — feel more comfortableraretted
to the larger campus community. It is up to practitioners to help African Aamemen feel
comfortable leading not only their cultural community but also the campus-wide cotymuni
Theoretical Perspective

For the purposes of this study, | used Jackson’s (2001) Black identity development
model (BID) and Astin’s (1993) involvement theory. | chose to use Jackson’s BHDidxe
the five stages - 1) naive, 2) acceptance, 3) resistance, 4) redefinition, aedn@)izgtion —
were the most appropriate for explaining the identity development processd¢hed for
African American men in college. Jackson’s theory includes a transipoiralbetween
stages, suggesting that a person can be in two stages simultaneously. Mogaudidipants
were in a transitional time in their development. These participants, spkygifiad to
maneuver between the White and Black communities on their campus, thus exagdneati
typical transitional time most students experience. BID explained how rihagznts
responded to their role in the university community based on their stage(s) of dex@lopm
This theory has guided educators, behavioral scientists, and change agents inndevelopi
interventions and techniques to facilitate the process of individual, group, and system
development (Jackson, 2001). Using this theory assisted me in understanding theystages m
participants were in as they made meaning of their leadership exgerlérecBID model
helped me to understand each participant’s views about himself. These diti@gestcs
development also helped to explain why they accepted leadership rolesjoray White

student group.
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10

The second theory | used to understand this phenomenon is Astin’s theory of student
involvement. This theory refers to the amount of physical and psychological ¢natgy
student devotes to the college experience (Astin, 1993). According to Astin (1998), bein
engaged with an institution will increase a student’s success in college ypbibésis is
particularly relevant for African American men given their historgtatonnection from
institutions of higher education and low graduation rates. These two theoriesar@ID
student involvement — provided a framework in which | viewed the phenomenon of African
American men at PWIs who hold/held leadership roles in majority Whitergtga®sups.

Researcher Perspective

“‘SCOUTT WINS” was the headline story for Ohio University’s student
newspaper in the spring of 1995. SCOUTT stood for “Students Changing Ohio University
Today and Tomorrow”; it was a student political party. | was a member gbdhigtand our
win made me the first African American male to hold the position of Student Govarnme
Association (SGA) president. At the start of my presidency, African Anesiconstituted
roughly 60% of SGA leaders but within a few short months, by the end of the first quarter
only 5% of SGA leaders were African American. This extremely highiatt caused me to
guestion why so many African Americans quit SGA after initially deagdo become a
leader in SGA. My first thought on this phenomenon was that African American men were
not used to such a hostile environment. This was the starting point of my currentresearc
interest.

My personal experience as an African American male leader in a majdrite
student organization and my professional experience in the field of studentfagéasmy

desire to study this topic. Personally, | knew the reasons for my desiektleadership in
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majority White student groups. | also witnessed the declining number of Afrivemiéans
interested in such leadership roles both as a student and currently as a proiessiodant
affairs. Professionals in student affairs face challenges whenmging African American
students to assume leadership roles outside of their cultural groups. Therefosa this i
critical issue for me. As a student and later a student affairs profds$moald encourage
African American men to run for SGA positions or join the University ProgramBaagd,;
yet, many decided not to seek leadership positions. During my five yearsudsra affairs
professional, two of my African American male students served on the SGA iegdundrd.
However, | wanted to know why other men did not want to step up to the positions. They
were all strong leaders and helped their cultural organizations grow siutiges$ could
easily see these students accomplishing great things for any groughtseyto lead. This
made me ask, is it the students or is it the cultural dynamics of the groups thafrkesn
American men from becoming leaders in majority White student groups?
Tentative Presuppositions

| had two primary presuppositions about the students and this study. Firsitnedss
all study participants decided of their own volition to become a leader in aitm¥lynite
student group. Second, | assumed they all found a positive benefit to being a studeirt leade
a majority White student group.

| came to find out that that the participants did decide on their own to be a leader; but
most of that desire came from a need to continue on to be a leader from high school to
college. In addition they decided to lead a majority White group in order to influssce t
campus community. All of the students had a good experience being a leadefjaity ma

White group and would encourage other African Americans to get involved.
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Definitions

This section defines key terms that were used throughout the Atudyan
American implies people of African heritage born in the United States who are also the
descendants of slaves (Jackson, 2001, p. 14). Although Black and African American are not
technically the same, for the purpose of this study the two terms were eetlangeably
(e.g., the BID theory uses Black to mean African American; Jackson, Z)@dR.Cultural
Groups (BCG) refers to groups whose primary focus is the needs and interests of African
Americans or whose membership consists primarily of African Ameri@ditshell & Dell,
1992).L eader is defined as an individual holding a position of authority, either elected or
appointed (Johnson & Johnson, 2006).

Summary

In this study, | provided student affairs professionals and educators with informat
and recommendations to motivate and support African American college men abPWIs t
become leaders in majority White student groups. In the context of the studydsgid
how their racial identity relates to their leadership experiencestlity contributed to
student affairs professionals’ understanding of how African Americk@&ge men view their
roles on campus and their rationale for doing so. The study also demonstrated fitedfene
having African American college men in leadership roles in majority Whitkest groups.

In Chapter 2, | provide an overview of the literature pertaining to Africanrigare
male college students. The chapter details the history of African Aanerio college,
characteristics of African American men in college, and their involvemeheihigher
educational system. Lastly, in chapter 2 | examine theories exantire racial identity

development of African Americans.
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In chapter 3, | describe in detail the methodological approach | used in thistopgalita
study. | present the research approach, participants, data collection pescedta analysis
procedure, trustworthiness criteria, limitations, and delimitations.

Chapter 4 is dedicated to the profiles of the seven men who participated tadlgis s
These profiles allow the reader to gain a deeper understanding of who these agn are
individuals and as student-leaders.

The findings from this study are presented in chapter 5. The four emdrgingd -
natural transition, pull between Black and White communities, perfectionism, and quaaver
influence — are discussed in depth. The break down of each participant’s Blacl identit
development is also provided in this chapter.

In Chapter 6, | discuss the findings from the study and provide connections to the
related literature. In this chapter, | also discuss implications forrgtadfairs professionals
and provide recommendations for practice. Finally, | offer recommendatiohsguoe

research.
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CHAPTER 2. LITERATURE REVIEW
Researchers and practitioners alike have contributed to the literature cadeen&c
and social experiences of African American college students in generayéoihere is
less research on African American male college students and theisl@adavolvement
(Harper & Quaye, 2007). This literature review serves as the framewaktéblishing the
importance of this study and comparing the results from previous relatecchesdh the
findings in this present study (Creswell, 2003). The literature revieMimstl cover the
history of African Americans in higher education. Within the literatuveere, the discussion
will focus on the retention and involvement of African American students. Second, the
literature review will cover the development of Black racial identitpties, including both
Cross’s nigrescence model and Jackson’s Black identity development model.
Early History of Education for Blacks
For many Americans, the principle path to success begins at the doors of higher
education. Some of the most prestigious careers are achievable only afsamegaens a
degree from an institution of higher education. In the early days of higheateshAfrican
Americans were limited in their pursuit of a college degree. Only a fesok;tsuch as
Oberlin College in Ohio and Berea College in Kentucky, allowed these minorities to
matriculate (Fleming, 1984; Wilson, 1998). Realizing most colleges werdlingwo accept
them as students, African Americans began to teach each other. This forwartytanke
birth to what are now called Historically Black Colleges and Univess{ttBCU). Before
the Civil War and the abolition of slavery, HBCUs came into existence: Ch&jmeersity

in 1830 located in Pennsylvania, Lincoln University in 1854 located in Pennsylvania, and
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Wilberforce University in 1856 located in Ohio (Brown, 1999; Fleming, 1984; Wilson,
1998). Despite the challenges and laws against educating slaves and/or BfdekHBCUSs
provided higher education to those the other colleges shut out. These collegesvatre pr
colleges funded by the Freedman’s Bureau, Black churches, local commuomitiate
philanthropists and northern missionaries (Brown, 1999). It was not until the seconitl Morr
Land-Grant Act of 1890 that federal lands were given to states for the purposeatiregduc
the newly free slaves (Fleming, 1984). Some of the private colleges esthiblesbee the
Morrill Land-Grant Act of 1890 had to find ways to work within the new model of Adfrica
Americans in higher education and many of them became public state-supplootgld sc
(Davis, 1998). Bowles and DeCosta (1971) noted:

Many of these institutions were initially founded as nondegree-granting school

focusing primarily on agricultural, mechanical, and industrial pedagogy. Qf7the

Black colleges established under the second Morrill Act, none offered d hloisra

education before 1919, and only 2 provided 4-year degree programs. (as cited in

Davis, 1999, p. 146)
HBCUs for some time were the best way for African Americans to gamel education in
the United States. However, toward the end of World War Il many Blackgeslisuffered
low enrollment and inadequate financial resources, which forced many of themetthelos
doors (Davis, 1999).

African Americans Attending PWIs

Over time, PWIs warmed up to the idea of educating African Americans;heitGlt

Bill of World War 1l and the passing of the civil rights laws, more Africanekicans

attended PWIs (Wilson, 1998). But only after the landmark case, Brown v. Board of
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Education, outlawing racial segregation in public education was there a s@bgpanvtith in
African Americans attending a variety of PWIs (Brown, 1999; Flemi@84 1Harris &
Terborg-Penn, 2006). Today, African Americans attend every type of PWI. Althourgh m
African Americans are accepted and attend, they continue to experieiatéeresion and
inadequate social lives, which causes them to feel a sense of alienateim (A28B8; Cuyjet,
2006; Fleming, 1984). In the past, studies have sought to uncover the experiences of African
Americans at PWIs; however, these studies failed to analyze possiber gdfetences
(Allen, 1988; Allen, 1992; Cokley, 2001; D' Augelli & Hershberger, 1993; Flowers, 2004;
Fries-Britt, 2000; Fries-Britt & Turner, 2002). Rather, these studies focused on the
experiences of African American male and females viewed as one group.

Flowers’s (2004) study looked at the impact of educational outcomes for African
Americans in college. The “results of the study indicated that in-ctebe#-of-class
experiences positively impacted student development for a nationally reptesesample
of African American students who completed the College Student Experiences
Questionnaire” (Flowers, 2004, p. 633). Flowers’s (2004) research covered “a broadfrange
control variables for student background characteristics, institutionaatbastics, as well
as students’ college experience” (p. 634). Yet, these control variables did hotdweathe
difference between male and female African American college stualedtheir
involvement on campus.

Fries-Britt's (2000) qualitative study was designed to discover hiviwah
Americans felt when they attended a PWI versus a HBCU. Fries(Bd@0) suggested “that
learning how to build confidence in Black students by creating personal anatioisét

systems of support is crucial” (p. 326). The idea of support is built upon the decades of
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research about the academic and social experiences of Blacks in college 1892;
Fleming, 1984). Although relevant information, Fries-Britt (2000) does not investigate t
different needs of African American males and females. For the purpo$es stidy, |
specifically focused on African American male undergraduate studentatteémaled a PWI
because currently there is limited research and data on this populatioresAst @f this
study, | was able to shed light on their experiences as student leadersritiyriddpite
student groups.

According to Davis (1999), “There is virtually no race- or gender-neutnalosc
context for Black males in higher education” (p. 134). This statement supports dhemae
study that specifically examines the experiences of African Anrerean, especially given
that the enroliment and graduation of Black women continues to increase, bypassing t
number of Black men enrolled in higher education institutions (Cuyjet, 2006; Roach, 2001).
This disparity between male and female enrollment and graduation is not linR&dI$. At
all public four-year institutions — both PWIs and HBCUs - the gap between African
American men (31.3%) and women (42.6%) who graduate is substantial (JBHE Weekly
Bulletin, 2007). Unfortunately, the low graduation rate of African American is\aot a
new trend; the rates have barely increased since 1977. Over a 26-year periotgpaginni
1977 until 2002, the proportion of African American male college graduates has only
increased by an average of 0.2 percentage points (Porter, 2006). According to Cokley (2001),
African American females are more motivated about being in college thaaiAmerican
male college students. The participation and experience of African éananale students

are concerns for many institutions of higher education (Cuyjet, 2006).
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Choosing to study only African American men is appropriate since Africarriéane
men have different needs than African American women. These two groups view their
experiencalifferently; therefore, it is not always wise to study them togd®enner, 2001;
Cokley, 2001; Cuyjet, 2006; Davis, 1999; Wester, Vogel, Wei, & McLain, 2006). Previous
research by Kuh, Vesper, Connolly, and Pace (1997) using the College StudergriErger
Questionnaire (CSEQ) led to the conclusion that African American men andwade
substantially different responses to a range of topics. For example, Aficanc&n women
often or very often took detailed notes in class whereas fewer than 45% ofitaan Af
American male students did, and twice the percentage of men as women indicatexVéne
took detailed notes in class. Another noted difference is that while one-third cirAfric
American male students often or very often played games in the student unionlesster,
than one in five women were involved in such activities. Furthermore, the CSEQeddica
that 12.5% of African American women were receiving grades lower than a &asher
African American men were receiving grades lower than a C at 18.9% (CL8$a%). The
most telling data as it relates to my research is that African Amensiomen are also more
willing to take part in campus-wide activities (Cuyjet, 1997), which begs the ouestiy
do African American men shy away from campus-wide leadership roles? Jieessus
studies have provided some good quantitative data but do not offer a rich description of the
African American male experience. In particular, more researctededeon the experience
of African American men because they have the lowest success rate ighttvedducational
system. For example, in response to the findings noted above, there are stitidinger
guestions: 1) why men do not take detailed notes; 2) what is attracting them gamples in

the student union/center; and 3) why they are not involved in extracurriculariesbvit
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The literature includes studies about African American college studentapgebdf
them compare the adjustment of African Americans to the adjustment of memb#rsrof
racial groups. Research needs to more closely examine the AfricancAmeollege
population itself rather than focusing only on comparisons of the experiencescanAfri
American students to students of other races (Allen, 1992; Antonio et al., 2004; Astin, 1982;
Dauvis et al., 2004; Fleming, 1984; Guiffrida, 2005; Hall, 1999; Jenkins, 2001; Kim, 2002;
Laird, Bridges, Morelon-Quaninoo, Williams, & Homes, 2007; Nettles, 1988). In addition,
existing studies do not explore gender differences within the African Americanuaity.
There may in fact be a direct correlation between the pressure AfricamcAmmen face
regarding gender roles and their inability to excel in comparison to theatderounterparts.
Given the situation of African American college men and the limited reseanclicted
specifically on their collegiate experiences, there needs to be nsesgak on African
American men (Cuyjet, 2006; Harper & Quaye, 2007). | next review the literat
specifically examining retention and involvement of African American mei\ds.P
Retention

According to past research, there are several factors contributing to thetdomon
rate of African Americans men at PWIs: alienation, low socioeconomicsstatk of
preparation for college, financial factors, lack of mentors, and a hostile campatecli
(Allen, 1992; Bobb, 2006; Bonner, 2001; Bonner, 2001; Bourne-Bowie, 2000; Cuyjet, 1997,
2006; D' Augelli & Hershberger, 1993; Dauvis et al., 2004; Ervin, 2001; Fleming, 1984;
Garibaldi, 1992; Guiffrida, 2005; Hall, 1999; Hood, 1992; Kimbrough, Molock, & Walton,
1996; Patitu, 2000; Rowser, 1997; Steele, 1999; Wyche & Frierson, 1990; Yvette, 2001).

African American men do not fare as well as White men or African A@ermeomen in
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persistence, academic achievement, post-graduate studies, and ovetafleadjtescollege

(Allen, 1992; Astin, 1982; Cuyjet, 2006; Fleming, 1984; Nettles, 1988). According to Harper
(2006a) “more than two-thirds (67.6 percent) of black men who start college do not graduate
within six years, which is the lowest college completion rate among botk ardall

racial/ethnic groups in higher education (p. vii). This leaves African Anrenen with the

worst college completion rate among both sexes and all racial groups in ligbatien.

“Only 1 out of every 4 African American males completes his degree” (Wilsaritead in
Strayhorn, 2008, p. 502).

Involvement

According to Astin’s theory on student involvement, the more students are involved
and make connections to the institution, the more likely they will graduate from tha
institution. Having students connected to the university is important and necedsealfy t
them become successful (Astin, 1993; Pascarella & Terenzini, 2005; Tinto, 1998 Asti
theory of student involvement refers to the amount of physical and psychological évatrg
a student devotes to the academic experience (Astin, 1993). He hypothesized tleait¢ne g
the student’s involvement in college the greater amount of student learning asthpers
development that will occur (Astin, 1993, 1999).

African American college students have reported being more involved in clubs and
organizations than White students as a way of finding support (DeSousa & King, 1992).
African Americans in college have historically received support from clitlased
organizations such as Black Cultural Centers, Multicultural Affairs, Gospepg, Black
Student Unions, and historically Black fraternities and sororities (Brown, 2@G06gH

2006b; Harper & Harris, 2006; Harper & Quaye, 2007; Messer, 2006; Rodney, Tachia, &
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Rodney, 1997; Rooney, 1985; Sutton & Kimbrough, 2001). Sutton and Terrell (1997)
discovered that African American men with leadership positions in a ketgrBlack
fraternity are more than likely involved in majority White student groups. Tiseyraited
that many of the respondents felt the university provided few leadership development
programs for them. “Because of their unfamiliarity with specific lestdp techniques (such
as following parliamentary procedures, developing an agenda, and presidiegtiags)
black male involvement in campuswide organizations is generally limited to nonleader
membership” (Sutton & Terrell, 1997, p. 61). LaVant and Terrell (1994) also reported tha
African Americans identified a lack of leadership training and agmeént for them at
PWIs. Harper (1975) stated that many African American men choose to devetop thei
leadership skills within the African American community rather than cammmles
organizations, such as student government (as cited in Sutton & Terrell). AfricanmcAm
men are trying to find a way to “fit in” and be involved particularly at a PWthwit a
sense of belonging, many Black men will depart from the institution (Strayhorn, 2007)
becomes critical that African American men feel as if they belong orathpus.

“The preference of any African American men who participate as |leadérs
minority student groups could be related to their racial identity and attitud&#b (S
Terrell, 1997, p. 57). Mitchell and Dell (1992) found that as students become more
comfortable with their racial identity, they are more likely to displagrest to both
dominant and non-dominant cultural groups. Scholars have written that there isietbenef
having a racially diverse student body and interacting with diverse fi&saag, 1999).
“Much of what we learn in college is a result of the people with whom we migfr(8erg,

2005, p. 6). Chang’s (1999) study found that students who socialize with peers of another
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race and discuss racial issues outside of the class reported higher levdégef col
satisfactions than those who did not interact with their peers. African Aanarien are
looking for ways to belong while they are attending a PWI. Some of them find & Wity
in” by becoming a leader on campus.

Evidence of leadership within the African American community begins as sarly a
elementary school. Each experience as a leader or a follower in tiyg f&ohool, church, or
community is an opportunity for learning and developing leadership potential (B&€5.
Research has found that African American leaders who are “attraddatk activities that
value the Negro race as such, were more esteemed by fellow blacks thamoaengtio
were indifferent to black activities” (Grossack, as cited in Bass, 1990, p. 743). Astuitig
found “that college students who were accepted for group leadership and exsetedHg
positions were those who identified themselves with their own racial group” (iiylkdsa
cited in Bass, 1990, p. 743). According to Bass (1990), African American collegatstude
place a greater emphasis on being helpful to others and society compared to Wégée col
students. Research clearly shows African Americans are involved imat@cttivities, but
little has been written about their involvement in activities outside of theureldthnic
group and community. We know African Americans are involved in cultural groups and do
develop their leadership skills but how can they expand those skills into norakcgiturps?

According to LaVant and Terrell (1994), ethnic minority participation in student
governance at PWIs is lacking in college as a result of ethnic minority stuelgresiences
during high school. The difference between Black students’ and White studelsgiatel
experience, in general, is that Black students are less satisfiedhevitbllegiate experience

because activities do not directly relate to their lives (Pounds, 1987). Stymdestts
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experiences with organizations have an effect on what they will become involvedhiop dur
their college career. Being involved in student government implies studaoipadidn in a
wide variety of purposeful and meaningful leadership activities, which maydrav
important indirect effect on the student’s persistence and overall seraesfaicsion with
the university (Kuh & Lund, 1994). Governance can benefit all stakeholders; however, no
one will completely benefit from having African Americans only pgsate in culturally
based programs and organizations. This lack of connection to the broader campushetill furt
decrease their sense of belonging (LaVant & Terrell, 1994). Black studeotsynto get
involved with majority White student groups find “conflicts between entering thestneam
and preserving their cultural identity” (Bowman & Woolbright, as citedaWdnt & Terrell,
1994, p. 62) hold many Black students back from getting involved. This conflict was
expressed by the participants in this study. They all had to work to balamgelgen both
Black and White communities as leaders of majority White student groups.

Lacking in the literature are studies that examine the experiencescdmif
American college men as they develop into leaders and how they manage takir raci
identity. If African American men can become more involved in leadership rolsisl®off
their cultural groups, it could be inferred that those men would experience a @seper |
personal development. To get African American college men to assume leadaeship r
outside of their cultural groups, they must feel that their contributions are valtled by
university (Sutton & Terrell, 1997).

Sedlecek (1987) found that African American students who are involved on campus
are more likely to stay in school. Mitchell and Dell (1992) did a quantitative studheon t

relationship between Black students’ racial identity and participatiomipes
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organizations. They found that the more comfortable African Americans dréheit racial
identity the more open they are to joining non-cultural groups (Mitchell i& D292).

Mitchell and Dell (1992) also found that more Black men than Black women were iratultur
academic and professional organizations. They suggested that Black memeane need of
support from people similar to them than are Black women (Mitchell & Dell, 1992. Thi
study did not look at the motivating factors for students to be involved in majority White
student groups or separate the Black students by gender. Rather, this studydolsused

the significant relationship between types of involvement and racial identity.

Taylor and Howard-Hamilton (1995) looked exclusively at the involvement and racial
identity of Black men. They found that for African American men, “greateipcs activity
involvement apparently contributed to higher stages of racial identity developmawpldi(

& Howard-Hamilton, 1995, p. 333). Taylor and Howard-Hamilton’s (1995) study supported
the findings of Mitchell and Dell (1992) regarding student involvement.

Strayhorn (2008) conducted a quantitative study examining the interactiorcf Bla
males and their sense of belonging on campus as defined by the College Studesnéegper
Questionnaire (CSEQ). Strayhorn (2008) found that “Black men who became acquainted o
socialized with peers of a different race or who hold different interestsmanelikely to
report higher levels of belonging to campus” (p. 513). The study supported previoussfinding
that cross-racial interactions increase satisfaction and selfgsrafeBlack men since they
feel connected to campus. Strayhorn (2008) along with Villalpando (2002) botbrcenhf
the belief that cross-racial interactions benefit White collegianssg/minority students.
Although the data are compelling, this study is missing the lived experientac&frBen as

they interact with White peers.
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Harper and Quaye (2007) completed a qualitative study involving Africamigane
male students to look at their involvement in both predominantly Black and majoritg Whi
student groups and how they express “Blackness.” They found that no matter whigch type
group a man was leading, he had a “commitment to uplifting the African American
community and devoted himself to dispelling stereotypes, breaking down barkrs
opening new doors for other African American students on his campus” (Harpeay® Qu
2007, pp. 134-135). All the men were able to keep a sense of their Blackness while
developing a care for other marginalized groups. The missing part oatper-ind Quaye
(2007) study is looking at Black men who are leading majority White student gnodips a
how they balance their racial identity. All the Black men in their studkegbwith White
students but did not necessary lead a majority White group. Harper and Qaaga’sstudy
is a good start for advisors of majority White student groups as they begin to loofsat wa
they can create space for African American men to be leaders. Mystudgles a deeper
understanding of what those spaces look like to African American collegevhweare
involved at a leadership level of majority White student groups.

Black Racial Identity

In the United States, race is generally understood to be biologically bagemljpaof
people share the same “characteristics, such as skin color, eyes, nose, mouth, oay type
hair texture” (Willie, 2003, p. 121). Race can also be identified as social andgbolit
differences among people, which are constructed by social forcesn\\2681). People
define their race, in this case being African American or Black, bytgamening together to
decide what it means to be Black (Willie, 2003). Race cannot be identified just by the

individual's performance of acting Black or White; it also is determinedbietal and
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political forces (Willie, 2003). African American college men involved in masash

student groups are often perceived as acting White or assimilating te $@hiety (Brown,
2006). Depending on how these men view their racial identity they might want to be or not
be viewed as assimilated Black men.

The question that arises is how do we identify a person’s Black racial y@entit
According to Helms (1990), “racial identity actually refers to a sengeonip or collective
identity based on onejserceptionthat he or she shares a common racial heritage with a
particular racial group” (p. 3). Black racial identity theories and modais d&veloped
during the civil rights movement of the early 1970’s (Helms, 1990; Jackson, 2001). “Black
racial identity attempts to explain the various ways in which Blacks canfidétinot
identify) with other Blacks and/or adopt or abandon identities resulting fraal rac
victimization” (Helms, 1990, p. 5). Black identity models in the 1970’s were commonly
referred to as nigrescence models; nigrescence is defined as the denejmoTeEss
associated with “becoming Black” (Cross, 1991; Helms, 1990; Jackson, 2001). Thesproce
of nigrescence occurs in stages. Theorists proposed that individuals move froagerte st
another as they develop and understand their Black racial identity. While theeyaral
different theorists, such as Thomas, Banks, and Gay, who all proposed stage development
models of Black racial identity, most of their models are modifications osGros
nigrescence model and Jackson’s Black identity development model (Helms, 1986; Tor
Howard-Hamilton, & Cooper, 2003). William E. Cross Jr. and Bailey W. Jackson Il are
considered the two major theorists who contributed to the understanding of Blatk racia

identity (Torres, Howard-Hamilton, & Cooper, 2003). Both theories were developegto hel
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explain how African American people understand their racial identity agibeg through
stages.

Researchers use Black racial identity development as a way to conaeptual
intragroup difference. Racial identity refers to people’s beliefs anddsstabout their own
race and that of others (Mitchell & Dell, 1992). Cross introduced the nigrescenckimode
1971 to explain psychological nigrescence, also known as the process of “becomiy Blac
Cross’s theory describes how Blacks transform their worldviews from noceAfrism to
Africentrism to multiculturalism (Cross, 1971, 1991, 1995). Also during the 1970’s, Jackson
developed his Black identity development model (Jackson, 1976, 2001). Jackson’s Black
identity development model (BID) has five stages: naive, acceptancggnesjgedefinition,
and internalization, with transitions between each stage (Jackson, 2001). Jackszk’'s B
identity model is more about the experience of Blacks as they respond to solcergas
Cross’s theory is more about how Blacks develop their self-concept andteelfies
(Jackson, 2001).

Nigrescence Model

Cross’s original nigrescence theory can be characterized in fives stbB&ack racial
identity: (1) pre-encounter, (2) encounter, (3) immersion-emersion, (4) inretrad, and
(5) internalization-commitment (Cross, 1971).

Blacks who identify with mainstream White values are described as indimg pre-
encounter stage. During this stage, Blacks are believed to have a pro-d#hiity iand anti-
Black view of themselves, which can take the form of self-hating. When Blackiosta
reexamine their belief systems about race and start to question the roke iaf Aaterica,

they enter into the encounter stage. The immersion-emersion stagefsld stage. At the
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start of this stage, persons immerse themselves in everything theta$ the Black culture.
They develop a strong pro-Black, anti-White identity. Toward the end of this seagenp
reevaluate their position and become calmer. They rationally examinexperiences and
racial identity which leads to emersion from stage three into stage fostage four,
internalization, Blacks begin to accept being Black both intellectually muod@nally.
Blacks who become involved in social change and civil rights issues enter ififthtetage,
called internalization-commitment (Cross, 1971; Vandiver, 2001).

In 1991, Cross published a bo@hades of Blagkvhere he revised his nigrescence
theory. The revised nigrescence theory includes the same ideas as tia piggescence
theory with regard to sequence. The changes he proposed included the existencplef multi
identities within each stage and a separation of Black self-esteenBfacinidentity
development. Instead of five stages, Cross’s revised nigrescence model hadiosigdes:
pre-encounter, encounter, immersion-emersion, and internalization.

Cross (1991) examined a spectrum of Black identities (Cross, 1995; Vandiver, 2001;
Vandiver, Cross, Worrell, & Fhaghen-Smith, 2002) and explored the idea that theve are
major components to understanding self-concept: personal identity and refgance
orientation. Personal identity involves the general personality developmenteaxgsrof all
human beings - the universal components of behavior. Reference group orientation involves
the concerns of multiple social groups people belong to and which preferred social
affiliations they identify with as African Americans. Both of these cptsare explored
during the pre-encounter and internalization stages of Cross’s revisedamgresheory

(Cross, 1991). Cross (1991) developed the concept “race salience.” Race salieade\el
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of importance race holds in one’s life. Race salience can range from low to higavenal h
positive to negative value.

Cross and Vandiver (2001) expanded the revised nigrescence theory to have three
stages - pre-encounter, immersion-emersion, and internalization - wittaksgowithin each.
The pre-encounter stage from Cross (1991) depicted aspects of miseducation lzaiedelf
as integral to the anti-Black identity. In the expanded nigrescence theamyijasm,
miseducation, and self-hatred were considered subscales (Vandiver, i-Sagitie, Cokley,
Cross, & Worrell, 2001). Pre-encounter miseducation focused on belief in the negative
stereotyping of African Americans and pre-encounter self-hatred iasdlas personal
dislike of themselves being Black (Cross & Vandiver, 2001). The immersiorsiemetage
has only one subscale - Anti-White (Cross & Vandiver, 2001). The internalizadm lshs
two subscales that were not in Cross’s earlier model (1991,1995) - Black nstiandl
multiculturalist (Cross & Vandiver, 2001; Vandiver, Fhaghen-Smith, Cokley, C80ss,
Worrell, 2001). The Black nationalist subscale can be viewed as a nationalist ydaolog
being Afrocentric. The multiculticuluralist subscale focused on the positagdasof being
Black and acceptance of other forms of diversity (Cross & Vandiver, 2001).

The nigrescence model can be used to interpret development across the life span of
African American people in six sectors: Infancy and Childhood, Preadolescenc
Adolescence, Early Adulthood, Adult Nigrescence, and Nigrescence rec{Cioss &
Fhagen-Smith, 1996, 2001; Cross, Strauss, & Fhagen-Smith, 1999). This life span model
incorporates Erikson’s stage development as a reference. Erik Erikson sea ip@ny
consider to be the original proponent of the idea that human development occurssin stage

(Wright, 1982). Erikson observed human behavior and identified eight stages of human
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development: Infancy, Early Childhood, Play, School, Adolescence, Young Adulthood,
Adulthood and Old Age (Erikson, 1997), which align with Cross’s life span of African
Americans. Erikson described psychosocial development as a sequence of development i
which biology and psychology converge as people develop (Evans, Forney, & Guido-
DiBrito, 1998). The life span nigrescence model describes the development of pebple as t
move through the stages of childhood, adolescence, and on into adulthood. Cross suggested
that, as adults, people gain an even deeper understanding of what it means to be Black.

Cross’s theory is helpful in counseling settings and can be transferreducttienal
settings. Yet, in Cross’s model (1971, 1991, 1996, 2001) the stages do not have transitional
periods where African Americans can be between stages as they develdpailinesis
included in Jackson’s (2001) Black identity development model.
Black Identity Development

Jackson’s Black identity development model (BID) has five stages: naive, amsepta
resistance, redefinition, and internalization with transitions between emgh(3tickson,
2001). According to Jackson (2001), “this theory was meant to guide educators, behavioral
scientists, and change agents in developing interventions and techniques tteefdw
process of individual, group and system development” (p. 10). The BID was developed based
of two premises: (1) the identity of Blacks in America is strongly infledrzy racism and
oppression in American society, and (2) the process of developing a positive ideatity a
Black person follows a definable sequence (Jackson, 1976). The original Jackson (1971) BID
theory only had four stages described as: (1) passive acceptance, (2eataace, (3)

redirection, and (4) internalization (Jackson, 1976). Later, Jackson added the mys\as sta
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the first stage and kept the other stages the same, just changing the nanmeaiore ¢
redefinition (Jackson, 2001).

The naive stage is the point in development, early childhood, in which there is little or
no conscious social awareness of race. In the transition from the naive stagactefitance
stage of consciousness, children began to learn about and adopt an ideology abocetheir ra
Children are constantly bombarded with covert and overt messages that lead thiegueo be
Black means less than, and White equals superiority (Jackson, 2001).

The acceptance stage represents the internalization, consciousyoasciously, of
an ideology of racial dominance and subordination that touches all facets of ovete and
public life. At this point, Black people have internalized what it means to b& Bidhe
United States. Blacks have accepted their role as laid out in White sociafalcahd
institutional standards. They devalue anything that is associated with batilg Bfansition
from acceptance to resistance stage is often hard and painful. This transiti@ovecur
time, usually triggered by a series of events that leads them to questionawsiabout
racism. At the time they are about to exit the acceptance stage tanmesjshey may be
reluctant to do so because they would have to acknowledge their own victimization within
society (Jackson, 2001).

At the resistance stage, individuals become painfully aware of how covert and overt
racism impacts them daily. They become hostile toward White people and aipkr pe
color who conspire with White people. This stage is difficult because personstandersat
if they fully embrace the resistance stage they might lose the behefitssteived in the
acceptance stage. At this stage Blacks want to learn as much about sathemnaan and

strategize to “stop colluding in their own victimization” (Jackson, 2001, p. 22). The way
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Blacks work to stop their own victimization is by acts of civil disobedience. Tisepwir
that as individuals they can get the system to respond to them. This is usualiystheir f
lesson in personal and social power. The transition from resistance to temebocurs
when Black persons realize that their blackness has been defined by a White racis
environment when they are seeking to reject everything White (Jackson, 2001).

At the redefinition stage, persons are concerned with defining themselvesasn te
that are independent of the perceived strengths and/or weaknesses of Whitamedpde
dominant White culture. The experience of being Black at this stage cathesfeeling of
pride created by reclaiming their heritage and culture. In the redefisitage, people are
very Black centered but not viewed as militant as they were in the resistagecRather
they are self-segregating. Non-Blacks might find it difficult to itéwith people who are
in this stage. During this time, many relationships in a person’s lifeavaluated. The
transition from redefinition to internalization occurs when individuals integnatenew
value system into all aspects of their lives. This is the transitional period treged on
growth and development from the four previous stages (Jackson, 2001).

When persons reach the internalization stage, they no longer feel a need to explain,
defend, or protect their Black identity, although they may recognize tampbortant when
the environment continues to ignore, degrade, or attack all that is Black. Tleissdtagt on
the previous stages of acceptance, resistance, and redefinition. Each st&ageus
contributes to greater sensitivity, power, and self-definition, which enablempdcsadopt a
multicultural perspective of the world (Jackson, 2001).

| used the BID model because it is intended to be used by educators (Jackson, 1976).

This study took place with the background of an educational environment. | therefore found
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that BID model, rather than the nigrescence model, was a better fit in this dtedy|T
model helped me understand the viewpoint of the participants on why they decided to lead a
majority White student group. BID has space for transitional periods betweenatddes
found the participants often transitioning between stages as student.l€adssss
nigrescence model does not have a transitional section that would explain testifiews
the students had in different contexts. The participants in my study wereshedtages in
their development both as college students and in their Black identity. The traasiti
growth of the participants was evident as college is a time of change, selfafis and
development. The participants in this study talked specifically about how theyveane
between the White and Black communities on their campus; thus exacerbatymdalke t
transitional time most students experience. | was able to identify wWierevere in their
Black identity as they spoke about their experiences as leaders of majbrigystudent
organizations.

My study added to the body of research and knowledge regarding African American
college men. From past research, we know that the more interaction a Bladiasaligh
cross-cultural peers the more satisfied he is with his college erper{Strayhorn, 2008).
We also know that the further along a Black person is in developing his/her &etityi
the more likely s/he is to become involved in cross-cultural activities @d&Quaye,

2007). My study, however, provides more insight into the lived experience of Black men
who are highly involved with majority White student groups.
Summary
This chapter has focused on the literature pertaining to African Ameacahs

African American male college students and their involvement with highsagéon. A
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review of the literature suggested a gap; there is little researtanpoey to African
American college men who assume leadership roles in majority White studeps gin
addition, literature on Black racial identity, including Cross (1971, 1991, 1995, 2001) and
Jackson (1976, 2001), illustrated two models of Black racial stage development models. For
the purpose of this study, the Jackson (2001) model was used to identity the stagk of Bla
identity each participant demonstrated.

In Chapter 3, | describe in detail the methodological approach used in this study,
methodological approach, philosophical assumptions, research approach, pastidgtant

collection procedures, data analysis, trustworthiness, delimitations, aratibmst
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CHAPTER 3. METHODOLOGY

The purpose of this study was to understand the experiences of African American
college men who hold/held leadership roles in a majority White student group. This chapter
provides information on the philosophical assumptions of this study, the research lapproac
information on the participants, data collection, analysis procedures, trtrghess criteria,
delimitations, and limitations of the study. Prior to collecting data, apjolitsato conduct
research involving human subjects were submitted to the Office of Research & el
lowa State University. | received approval for this study from lowageStniversity on July
3, 2008.

Methodological Approach

| chose qualitative methodology which allowed each student to voice his experiences
as a student leader in a majority White student group. Qualitative reseantoisised to
learn how individuals experience and interact with their social world (Merrigkss®ciates,
2002). Thus, “qualitative researchers try to understand the meanings of social@vents f
those who are involved in them” (Esterberg, 2002, p.3). Taylor and Bogdan (1998) explained
that qualitative methodology “refers in the broadest sense to research thaeproduc
descriptive data- people’s own written or spoken words and observable behaviors” (p. 7).
Denzin and Lincoln (2005) defined qualitative research as

a situated activity that locates the observed in the world. It consists tobfa se

interpretive, material practices that make the world visible. Theseqaattansform

the world. They turn the world into a series of representations, including fiekl note

interviews, conversations, photographs, recordings, and memos to the self. As this
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level, qualitative research involves an interpretive, naturalistic approachvmtise

This means that qualitative researchers study things in their nattiragset

attempting to make sense of, or to interpret, phenomena in terms of meanings people

bring to them. (p. 3)

Esterberg (2002) described how “qualitative researchers... look at their owtolives
see if they can find anything interesting to study, an unusual angle, or puzdirige
phenomenon” (p. 26). It was through my own lived experience as the first Aftroarican
president of the Student Government Association at Ohio University thdetagtbn the
topic of my dissertation. | was curious to uncover how others similar to me—Africa
American men holding leadership positions in majority White student groups—madagie
of their experiences. In this study, | sought “to understand the ways in whiithpgaauts in
the setting under study make meaning of — and so understanding — their expevidntte” (
1991, p. 407). “Effective qualitative inquiry requires that the researcher bedfandationly
with qualitative research methods but also with the phenomenon under study” (Crowson, as
cited in Whitt, 1991, p. 408). As a former leader of a majority White student organizati
came to find that my “insider status” was beneficial to the study. Thieiparits were very
forthright with me and they felt that | could relate to their experience.

For the purpose of this study, | chose a basic interpretative qualitative @pgdroa
basic interpretive research, “the researcher is interested in undergthadiparticipants
make meaning of a situation or phenomenon, this meaning is mediated through thé researc
as instrument, the strategy is inductive, and the outcome is descriptiveiafl&r
Associates, 2002, p. 6). This approach allows the researcher to identify commaos ttiegme

cut across the data from the participants. Participants in this study procideescriptions
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of their experience as leaders on campus. Qualitative research indorcet be completely
unanticipated by the researcher yet it can give the researcher itiformiaout the quality of
campus life from students’ perspectives (Manning, 1992).

Use of qualitative research is growing in the field of student affaitorP@991)
noted that “qualitative approaches to research provide methods for raising @edrans
guestions about college students through the investigation of their participatioraitysoci
organized interactions” (p. 393). Taking qualitative classes and readingtjualdrticles in
student affairs assisted me in choosing to write a qualitative dissertdttimately, | found
that qualitative research methods have much to offer the professional fieldefitsaffairs.
Qualitative research can help to make sense of complex questions we ash ahalént
affairs, address the ways students make meaning of their prégahbss, and help student
affairs professionals understand another’s perspective (Manning, 1992). Forpiheepolfr
this study, | sought to understand the perspective and make meaning of the expérience
African American male college student leaders when leading a majdhitye student group.

Manning (1992) noted that “multiculturalism is an important area of studamtsaff
about which staff can gain knowledge through qualitative research” (p. 133). This study
focused on the experiences of African American men at a PWI. | travelkecéodifferent
PWI campuses to collect my data.

Philosophical Assumptions

The goal of this study was to make meaning of leading a majority White student
group on campus as an African American male. The philosophical assumption underlying
this study is constructionism. Crotty (1998) defined constructionism as “thehag\all

knowledge, and therefore all meaningful reality as such, is contingent upon humaregyactic
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being constructed in and out of interactions between human beings and their world, and
developed and transmitted within an essentially social context” (p. 42). Broido andhiglanni
(2002) noted that in the constructionist paradigm:

1. The researcher-respondent relationship is subject, interactive, and interaé¢pende

2. Reality is multiple, complex, and not easy quantifiable.

3. The values of the research, respondents, research site, and underlying theory

cannot help but undergird all aspects of the research. (p. 436)
Constructionism was appropriate for this study because | wanted to understanidtiee
journey of an individual experiencing a phenomenon (Crotty, 2004). | wanted to understand,
through dialogue with the participants, how they made meaning of their leadership
experience. In addition, the constructionist paradigm has become widelyeacetite
educational practices, including higher education and student affairs (Broidm&irga
2002).
Research Approach

To “understand how participants make meaning of a situation or phenomenon; this
meaning is mediated through the researcher as instrument, the stratelygive, and the
outcome is descriptive” (Merriam & Associates, 2002, p. 6). This study addriesaethe
African American men | interviewed construct meaning of their expese as student
leaders of a majority White student group. With symbolic interactionism and pheoloane
as my theoretical perspectives, | was able to probe into the minds of tidsetsiand
uncover similarities and differences in their journeys to leadership hatlome can glean
from this information in an effort to improve African American male persomali.

Furthermore, researchers who draw from phenomenology and symbolic intesactioni
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particular are interested in addressing the following: (1) how peoplereteneir
experience, (2) how they construct their worlds, and (3) what meaning thieytatto their
experience (Merriam & Associates, 2002).

Symbolic interactionism, according to Blumer (1969), “has come into use as a label
for a relatively distinctive approach to the study of human group life and human cofmuct”
1). “Symbolic interaction emphasizes social process rather than saetalistras the
imagery appropriate to the study of ongoing human group life” (Lal, 1995, p. 423). As
suggested by Schwandt (2007), symbolic interactionism is a method to understhading
process of meaning making. The researcher watches carefully the oatibbglspeech,
and particular circumstances in which interaction takes place. UsidgpBgrimteractionism
was useful when analyzing the data about the role played by race and ethrAértgan
American men’s interactions in a White environment as leaders. Symbotactiaists are
“interested in the meaningfulness of ordinary lives in everyday local sitgagich as
family, work, school, and neighborhood” (Prasad, 2005, p. 23). To symbolic interactionists,
making meaning is one of the major elements in comprehending human behavior,
interactions, and social processes (Jeon, 2004).

Blumer (1969) offered three premises about symbolic interactionism:

1. “The first premise is that human beings act toward things on the basis of the

meanings that the things have for them” (p. 2).
2. “The second premise is that the meaning of such things is derived from or arises

out of the social interaction that one has with one’s fellows” (p. 2).
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3. “The third premise is that these meanings are handled in and modified through, an
interpretative process used by the person in dealing with the things he ergounte
(p- 2).

Interpretive symbolic interactionism “attempts to make the world of livpemance
directly accessible to the reader” to “capture the voices, emotions, amasaatithose
studied” (Denzin, 1989, p. 10). Symbolic interactionists use in-depth interviewing techniques
as a method to collect data. Prasad (2005) explained, “They ask fewer questions about
“what” is or was taking place and more questions about “how” interviewees madecfe
specific situations” to “explore issues of self-identity by asking stijemw they see
themselves and others in different social situations” (p. 25). The most importaoit psing
symbolic interaction is the object of self and how persons make meaning ofve®ir li
(McCall & Becker, 1990).

My other methodology is the phenomenological perspective. Merriam and
Associates (2002) pointed out, “The defining characteristic of phenomenologeaiaie is
its focus on describing the ‘essence’ of a phenomenon from the perspectives ofitthose w
have experienced it” (p. 93). Phenomenology focuses on the structure of the lived
experiences (Merriam & Associates, 2002). The goal for this study wapltrethe
experiences of African American men who are leaders in majority Whitenstgiaeips, thus
enabling student affairs professionals to understand the journey and begin engom@gi
African American college men to seek campus-wide leadership positions. Phermggenol
“involves a return to experience in order to obtain comprehensive descriptions thaé provi
the basis for reflective structural analysis that portrays the essetimeaxXperience”

(Moustakas, 1994, p. 13). Moustakas explained that
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in phenomenological studies the investigator abstains from making suppositions,
focuses on a specified topic freshly and naively, constructs a question or problem to
guide the study, and derives the findings that will provide the basis for further
research and reflections. (p. 47)
In addition, Moustakas pointed out that
in a phenomenological investigation the researcher during the course afde st
becomes an expert on the topic, knows the nature and findings of prior research, has
developed new knowledge on the topic, and has become proficient enough in
recognizing the kind of future research that would deepen and extend knowledge on
the topic. (p. 162)
After completing this study, | acquired an understanding of the experientkdbatAfrican
American college men had when leading a majority White student group.
Participants
“Qualitative researchers usually choose research participants fpebiéic qualities
they can bring to the study” (Esterberg, 2002, p. 93). Creswell (as cited/hreia2004)
described two sampling strategies characteristic of qualitativaroksé(a) criterion
sampling (which guarantees that students have experienced the phenomenon) and (b)
maximum variation sampling (which involves the intentional selection of studentg whos
experience, when analyzed in the aggregate, provides the fullest description of the
experienced phenomenon)” (p. 653). | used both criterion sampling and maximum variation
sampling in the selection of all the participants. The participants had to hagd setheir
leadership position as least one semester and to align with specific requséoniee a part

of the study. An additional sampling technique discussed by Patton (1990) is known as
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purposive sampling. He noted that “information-rich cases are those froin erfeaccan
learn a great deal about issues of central importance to the purpose of tuhsé¢ises the
term purposive sampling” (p. 169).

For this study, | interviewed seven African American male college studéotfield
or held a leadership position in a majority White student group. | utilized purposive
sampling, which occurs when researchers “sample research particqrahts $pecific
perspectives they may have” (Esterberg, 2002, p. 93). Participants in this studydgrogide
with rich information about their experiences as a student leader. In order patiEipant
in the study they were required to meet the following criteria: (1) Idetht&#ynselves as
African American and/or Black, non-Hispanic; (2) Attend a predominantly winiteyfear
public university in an rural environment; and (3) Be a leader in one or more majbitie
student group, meaning they were elected or appointed leaders (i.e., ang/eHadar
position) of a student organization where the membership is 51% or more white. Bgsentia
study participants were African American men with a title and/aleleship position within a
majority White group (e.g., student government, university programming board, a
historically white fraternity, hall council, or any other student group wtierenembership is
51% white). These individuals could also be leaders in some lesser known groupasss long
the organization’s membership was 51% white and they held a title/posigadatship
role.

Campus and City
The campuses | selected for this study was chosen for a few reasonsakhsiniversity is
a PWI, located in the Midwest in a rural community. The student population of Alpha

University (AU) was 20,350 in 2007 (AU Fact Book, 2007). African American students

www.manaraa.com



43

make up 4.5% of the student population at AU (AU Fact Book, 2007). According to Census
2000, the population of the city where AU is located was 21,342 with 3.8% of population
being African American. Beta University’s (BU) student population was 19,849 as of 2007
(BU Fact Book). African American students made up 6.4% of the total student Bdy at
(BU Fact Book). The city where BU is located has a population of 67,430 with 11% of the
city being African American (Census, 2000). Gamma University’s (GU) styxbgrniation
was 17,824 as of 2007 (GU Fact Book). African American students at GU make up 9.3% of
the total student population (GU Fact Book). The city where GU is located has atipopula
of 29,636 according to the 2000 Census with 2.8% of the population being African
American. Thus, the participants in the study all attended a university wher&itan A
American student body was less than 10% of the total student body and the titghin w
their university was located had an African American population of less than 12%.
Gaining Access to Participants

Access to African American college men in leadership positions in mayghtte
groups was important to this study. “Because interviewing involves a relapdmstiween
the interviewer and the participant, how interviewers gain access to popamtieipants and
make contact with them can affect the beginning of that relationship and evergusiiise
step in the process” (Seidman, 2006, p. 40). Fortunately, access to participantslezas ma
easier because of professional relationships | made at each one of thmiveesties.
Student affairs professionals at each one of the campuses were ableatd fnmvemail to
men who fit the criteria of the study. After the participants receivedtineafded email,
they each responded back to me directly to confirm their interest in beiraf gatstudy. |

had eight men respond back to me; they were intrigued and interested in the study. Only
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seven of the men completed all three 90-minute interviews. One person dropped out of the
study after the first interview.
Data Collection Procedures

This section describes the data collection procedures | used to gatheraindn
from the participants on being a leader of a majority White student group.
Interviewing

Quialitative researchers use variety of methods to gather data. d-stuttty, | used
the method of interviewing to collect data. Janesick (as cited in Esterberg, 2008)l def
interview as a “meeting of two persons to exchange information and ideas thougbnguest
and responses, resulting in communication and joint construction of meaning about a
particular topic” (p. 83).

Seidman (2006) stated that interviewing begins with an interest in undengtameli
experiences of other people. An interviewer wants to make meaning out of thosenegser
and listen to their stories. The stories of worth in this study came fromrti@gaents in the
story. Rubin and Rubin (2005) made the following suggestions for conducting qualitative
interviews: identify

interviewees who know about your research problem from first-hand experience or

direct knowledge, ask them questions about their experiences and knowledge, and list

intently to their answers. Then keep questioning until you have a good, rich, and

credible answer to your research problem. (p. ix)

There are several types of interviews, including structured, semttsted, and
unstructured. Specifically, | conducted semi-structured interviewsoamdl fthem useful in

exploring the lived experiences of the participants more openly, which allowed the
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interviewees to express their opinions and ideas in their own words. Using this fonasit
able to “listen carefully to the participant’'s responses and to follow his dedut
(Esterberg, 2002, p. 87).

There are several formats an interview can take. How an interview iattedn
depends largely on the goal of the research. To fully understand each participant’s
experience, | chose the three-interview series designed by Dolbearehamda® (as cited in
Seidman, 2006, p. 17). Seidman described the three-interview series:

1. “Interview One: Focused Life History — In the first interview, the in®mar’s

task is to put the participant’s experience in context by asking him or heras tell
much as possible about him or herself in light of the topic up to the present time”
(p. 17).

2. “Interview Two: The Details of the Experience — The purpose of the second
interview is to concentrate on the concrete details of the participantshpie®ed
experience in the topic area of the study” (p. 18).

3. “Interview Three: Reflection on the Meaning — In the third interview, we ask
participants to reflect on the meaning of their experience” (p. 18).

During the initial interview, | collected data on each participant’s tdeys Using

pre-established open-ended questions, | gathered information that set up thefooatett

of the following interviews. Those questions allowed me to develop a rapport and thust wi
the participants. Interview two focused on the study and their experienesslass|of a
majority White student group. In interview three, | provided the participants with som

emerging themes and asked them to reflect on those themes.
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Therefore, | collected data by conducting individual, 90-minute, in-deptiviexes.
The reason to use this approach is to have the participants reconstruct thenegpput it
into the context of their lives, and reflect on what it means to them. Anytharges than 90
minutes for each interview seems too short (Seidman, 2006). | was ablectthglac
phenomenon within the context of the participants’ lives and those around them. Framing the
interviews within this context gave me the room to explore the meaning behind each
experience of these African American college male student leadeghguiMihis context, it
would prove virtually impossible to gain understanding.

Seidman (2006) suggested spacing interviews from three days to a week apart. Due to
travel conflicts, | had to conduct some of the interviews two to three days lagartiucted
three of the participants’ first interviews on one day, then waited two or thyseéaleonduct
the second interviews. A week later | returned to speak with the three paridipaohduct
a face-to-face third interview. With the other four participants | condubeefirst and
second interviews face-to-face with two or three days spacing betaelenTde third
interview was held a week later via telephone with these four participartmse®e(2006)
suggested that alternatives to the three-interview structure apgadeeas long as structure
is maintained. The structure must allow the participants to reconstruct asad ugibn their
experience within the context of their lives. Because my time was lifoitéchvel and the
students were busy, alterations to the three-interview series wereamngcessll was able to
sustain the credibility gained though the three-interview series to cotleaescriptive data
from the participants. Before starting any interviewing each pamitiiead and signed an

informed consent form.
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The interviews | conducted were phenomenological in nature. According to Tesch (as

cited in Attinasi, 1992), “Phenomenological interviewing is to gain access toeidu@img an

individual makes of his or her own experience” (p. 63).

Kvale (as cited in Attinasi, 1992) described six possible phases in phenomenological

interviewing as follows:

1.

“The interviewee describes his or her life-world with respect to the phenomenon
of interest” (p. 63).

“The interviewee discovers new relations, sees new meaning in his or her life-
world on the basis of the spontaneous descriptions” (p. 63).

“The interviewer during the interview condenses and interprets the meaning of
what the interviewee describes and, perhaps, sends the interpreted meaning back
for confirmation or clarification” (p. 63). | did send a copy of my interpretations

to the participants and they all agreed | captured their story acguratel

“The interviewer or another person alone interprets the completed and trashscribe
interview on three different levels: (a) the self-understanding of the ietese;

(b) a common-sense interpretation that involved extending the meaning of what
the interviewee said by reading between the lines and by drawing in broader
contexts than the interviewee did; and (c) more theoretical interpretdiases)

on, for example, an existing social or sociopsychological theory” (p. 63).

“The interviewer gives the interpretations, based on his or her analysis of the
completed interview, back to the interviewee in a second interview” (p. 63).

“There may be an extension of the description-interpretation continuum to action”

(p. 63).
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During the third and final interviews, the participants and | reflected antér@iews
and the overall study and how their experience as a leader in a majority Véhipeadfiected
their lives and others around them. It is important to note that this study did not ialtlude
six phases, and that the stages did not need to be followed in chronological order.
Insider/outsider Status

As mentioned previously, my “insider status” was instrumental in my atmlity
connect with the participants and build trust quickly. Schwandt (2007) described the
differences between insider and outsider perspectives:

An internalist or insider perspective holds that knowledge of the social world must

start from the insider or social actor’s account of what social life means. Wotkeo

world of humaractionis to understand the subjective meanings of that action to the
actors. In contrast, an externalist or outsider perspective argues that kreowfl¢lokg

social world consists in causal explanations of human behavior. (p. 152)

Griffith (1998) elaborated on the insider/outsider status:

Where the researcher enters the research site as an Insider-sormesad®graphy

(gender, race, class, sexual orientation and so on) gives her a lived fanvilidrity

the group being researched - that tacit knowledge informs her researchipgaduc

different knowledge than that available to the Outsider - a researchetoebmot
have an intimate knowledge of the group being researched prior to theimgatitye

group. (p. 361)

| acknowledge that my insider status as an African American male, who asce w
president of his university’'s SGA proved fruitful. These past experiences patavielevith

opportunities to which other researchers may not have had access. Because of my inside

www.manaraa.com



49

status the students seemed to be willing to share deeper thoughts with me. iMediticel
experience of the participants afforded me insight that others cannot faljpyreloend.
Although being a former undergraduate leader increased my insider staioggrds could
have also seen me as an outsider because my collegiate experiencekfrbifie ehat
leaders may experience today.
Data Analysis
Qualitative data analysis is “the process of bringing order, stey@nd meaning to
the mass collected data” (Marshall & Rossman, 1995, p. 111). Moustakas (1994) described a
method of organizing and analyzing phenomenological data derived from methods sliggeste
by Stevick, Colaizzi, and Keen (as cited in Moustakas). The following stepsaenfad in
the order of analysis:
1. Using a phenomenological approach, obtain a full description of your own
experience of the phenomenon.
2. From the verbatim transcript of your experience complete the following steps:
a. Consider each statement with respect to significance for description of the
experience.
b. Record all relevant statements.
c. List each nonrepetitive, nonoverlapping statement. These are the invariant
horizons or meaning units of the experience.
d. Relate and cluster the invariant meaning units into themes.
e. Synthesize the invariant meaning units and themesid&scription of

the textures of the experiendeclude verbatim examples.
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f. Reflect on your own textural description. Through imaginative variations,
constructa description of the structures of your experience
g. Constructa textural-structural descriptionf the meanings and essences
of your experience.
3. From the verbatim transcript of the experience of each of the other cochessa
complete the above steps a through g.
4. From the individual textural-structural descriptions of all co-re$emst

experiences, constructtamposite textural-structural description of the meanings

and essences of the experignneegrating all individual textural-structural

descriptions into a universal description of the experience representingtpe g

as a whole. (p. 122)
Moustakas'’s (1994) method of organizing phenomenological data assisted me in coding and
analyzing the data | collected from African American college men lgadajority White
student groups. In addition, it provided me with a useful format to complete datasaralys
started to analyze data after my first interviews on August 11, 2008, and cdritinmegh
my last interview on October 12, 2008. Throughout the interviews, | reflected on my own
experience and the interactions between myself and the participants. | fa@ganing the
audio-digital interviews between interviews. | also transcribed the taliodaped
interviews | conducted over the phone once | was back in lowa. After | ciaaiple
transcribing, | began open coding, “working intensively with the data, lineby li
(Esterberg, 2002, p. 158), developed tentative ideas, and placed them into “invariant meaning
units and themes” (Moustakas, 1994, p. 122). Specifically, | made notes in the margins of my

transcripts and used a variety of different highlights in Microsoft Word; eaoh col
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represented an emerging theme. Also | placed the content of each enteggiegrito a
Microsoft Excel worksheet, which allowed me to sort data. Through inductive dayaianal
these units resulted in themes that lead to interpretations and findings (Whitt, 1991).
Trustworthiness

A key component of qualitative research is the concept of trustworthiness. Uée iss
of credibility, transferability, dependability, and confirmability (Linc&lrGuba, 1995) were
addressed throughout the study. Marshall and Rossman (1995) explained that the goal of
credibility “is to demonstrate that the inquiry was constructed in such a manoesresite
that the subject was accurately identified and described” (p. 143). CredA@btynaximized
through the process of member checks and peer debriefing. | utilized mdrables by
asking each participant to review the data and my analysis in order to detdrenameuracy
of my interpretations and findings. Maxwell (2000) stated that member ché'ckihg
single most important way of ruling out the possibility of misinterpretiegmeaning of
what participants say and do and the perspective they have on what is going on” (p. 111).
began member checking right away by sending the participants transtepish individual
interview. | received only a few responses from the participants. In@ddisent each
member their individual participant profiles; of the eight, three contacteslitmeorrections
to their profiles. Member checks provide participants the opportunity to comment on my
interpretation of the data (Lincoln & Guba, 1985; Merriam 2002). Moreover, | conducted
several peer debriefing sessions with two of my fellow doctoral student pegnsg this
debriefing, | presented my findings and asked them to question and comment on the study

They both give me positive feedback and could follow how my themes were developed.
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Transferability was completed via rich and thick descriptions of the di¢ated. It
was my goal to provide detailed information about the experience of Africanicame
college men who lead majority White student groups. Such detailed information andsanalys
is designed to “transport readers to the setting and give the discussiomanteléshared
experiences” (Cresswell, 2003, p. 196). Transferability was assurecebyiemting men
with similar experiences at three different universities.

Dependability is achieved when the researcher “attempts to account fomghangi
conditions in the phenomenon chosen for the study as well as changes in the datgdn cre
by increasingly refined understanding of the setting” (Marshall &sRas, 1995, p. 145).
The phenomenon in this study is the experience of African American college mewgleadi
White student groups. Two of the participants were recent alumni (within ateeies
receiving their degrees) from their institution when this study was cortlddtad to
conduct their interviews at their homes, while the other participants wenaemted on
campus. The location of the interviews did not make too much difference in the data
collection process. All of the interviewees felt comfortable and spoke openly Bbwout t
experiences. The participants whom | interviewed on campus selected tianl¢eay.,
private room in campus library and office space in the student union).

Confirmability refers to whether the findings of the study can be coedirloy others.
A major technique in establishing confirmability is the confirmability audéuatit trail
(Lincoln & Guba, 1985). Using computer folders and envelopes, | created an audit trail
which included all raw data, including tape recordings and field notes, from thaanigr
An additional aspect of confirmability is reflexivity on the part of theasd®er. | kept a

journal that included all personal notes and reflections from the study.
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Delimitations

As noted in chapter 1, this study only examined African American male students at
four-year public universities in a rural environment; however, this study couldtdbifibe
replicated by examining the experiences of African American madiests at four-year
public universities in an urban environment or at four-year private universities.

Limitations

The principle limitation surrounding this study is the number of participants. Given
the lack of African American men who fit my research criteria, it wdgdit to find
participants who all attended the same institution. Part of the reason | decideduotchis
study was the fact that there is a limited number of African Americanwheriit the
criteria. Even at the three institutions, | was only able to find two or three metenaew
and they did not all serve in their leadership positions at the same time.

Summary

This study was undertaken to better understand the experiences of Africanakmeric
men who hold positional leadership roles in majority White student groups. This chapter
included a review of the qualitative methodology for the study: epistemology of
constructionism; theoretical perspectives of symbolic interactionism amdmie@ology;
and methodology using phenomenological interviewing procedures. | used the three-
interview series of phenomenological interviewing to collect data froensgarticipants. |
analyzed the data using open coding to develop themes designed to answerritie resea
guestions:

1. What motivates these men in their desire to assume leadership in majority white

student groups?
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2. How do African American men negotiate access into leadership roles within

student groups that have historically not been led by individuals who are non-White

student leaders?

3. What benefits do they perceive from their involvement in majority white student

groups?

4. During their leadership in a majority white student group, with which stage(s)

within the Black Identity Model do these African American men most align?

Chapter 4 is dedicated to presenting and discussing the profiles of the sewehane
participated in this study. These profiles allow the reader to gain ardeegerstanding of

the men as individuals and leaders of majority White student groups.
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CHAPTER 4. PARTICIPANT PROFILES

This chapter provides insight into the lives of the seven African American men who
participated in this study, allowing the reader to gain a deeper understandaghaohan as
an individual, student, and leader in a majority White student organization. At the shést of t
study, each participant chose a pseudonym, which will be used throughout the chapter to
identify each person.

The profiles, while comprehensive, will only provide a small glimpse into thedives
each participant. The information presented here reflects their exmarignor to college,
during college, and as a leader in a majority White student college organization.

Roland

During Roland’s senior year at Alpha University (AU), he became theAirgan
American president of Inter-fraternal Council (IFC). Roland has siradugted from AU
and is working in corporate America. Roland grew up in the suburbs and attended a majority
White public high school so attending a Predominantly White Institution (PWI) was not a
major culture shock for him. Roland’s parents are still married and neither trenof
finished college. “I am actually a first generation college student, spathg} one thing that
drove me all through my college years; not only to make myself better bub @llsow my
parents that | am a product of them.”

Roland’s passion for leadership and school involvement began long before college. In
high school, he was actively involved in student council, choir, and the drama club. “l was
involved in anything and everything. | think my involvement in high school set up the

foundation for what | would take advantage of in my college years.” Roland was &gry op
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to meeting and learning from a wide variety people. “I think that part of my ititaraevith
people carried over from high school. Being able to interact with people froyped of
cultures. And [the] diversity of people kind of carried over to my interaction in cdllege
With that mind set, Roland looked at ways he could expand his circle of influence.
Roland wanted to get the most out of his four years of college. “My overall goal was
to get involved in as many organizations as | can. | wanted to network and m@ettpe
build strong relationships and take on leadership positions and graduate in fourpears.”
first few organizations Roland joined were Black Cultural Groups (BCG). ‘{léedership
in a BCG] gave me a strong foundation to be able to know that | can do that [lead IFC].”
Based on the advice of his BCG advisor, he decided to explore IFC fraternities and
consequently joined one. “She never said yes or no if | should do it but just gave me the pros
and cons of the organizations.” In addition to the pros and cons his advisor shared, he had his
own thoughts. Immediately, he realized an obvious con: if he became a member of IFC, he
would have limited role models within the system who looked like him. “Especiallyg laei
White organization that historically looking back at composites that are irateenity
house and not seeing any people of color.” Despite the obvious cons, Roland decided to join
IFC because he had plenty of Black friends and wanted to find a way to network with othe
cultures. “Why not expand myself; why not expose myself to something diffeegitten
have a different type of outlook, different type of lessons | can take away fyarollmge
career by being a part of this organization.” He wanted to show that fkiceericans can
be leaders in and out of the Black community. Also, he realized the Black Greek Lett
Organizations (BGLO) system was in need of major improvements and, persoadalig, h

not like the idea of “burning out” in an attempt to help improve the system. He wanted to be
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a part of something that was moving forward at a faster pace. “At thé&\fhkC (National
Pan-Hellenic Council) had some work to do and | felt that if | was a leadengusand
joined a NPHC chapter | would limit my opportunities and growth.”

Roland saw the value of IFC and BGLO working together on campus. He wanted to
have a more unified Greek community. “Being an African American studentd oelate to
the NPHC groups and knowing the terms and traditions which | could incorporate into IFC
programming and events to bridge the gap.” During his IFC presidency, & gptn his
already established relationship with the NPHC president, which he forged tigi
leadership in BCG. The two discussed ways NPHC and IFC could collaborate. Tdraeutc
of efforts to bridge the gap was satisfactory, but at the end of his term he aafgedvthat
the initiative still needed some work.

Being the first African American president of IFC, Roland wanted to achieaé gre
success and leave a lasting impression on the council.

| wanted to start something or help improve the organization. | was actualissthe

African American to be the IFC president but also a strong African Anneleeaer

in a majority White organization and able to give feedback to administrators and

peers and do an effective job with bridging IFC and NPHC.
Roland received a lot of support from his fraternity brothers for being I€€ident. He was
not sure how the African American community was going to react at firstoBeit all,
Roland found them to be supportive. “I have not seen any negative attitude or things happen
to me from that community in response [to] me being in that position.” He believes his

position helped strengthen both the White and Black communities at AU. It was helpful that
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he was a part of a BCG before he became president of IFC. “I am abletéatoethe African
American community at AU because | was active in the community.”

Roland knew going into the position as an African American that he might face
challenges so he prepared himself for any rejection he might face. ‘tibs¢ Caucasian
people who interviewed me and | [had to] prove to them | was able to handle the position.”
He led IFC by following the constitution and by-laws of IFC. “I think that showedype of
person | was, my integrity level in term of being consistent following the lyuede’ Roland
built trust and respect among the members of IFC. He found the strongest motieating c
from people continuing to tell him he could do this. “Knowing that my fraternity brotoet
advisors believed in me. [That] helped me to continue to believe in my own ability to do the
job.” He wanted to debunk the myth that African American men aren’t leadeerpus.

While trying to disprove this belief, he did feel that sometimes people who did notdike hi
leadership style used his race as a way to discredit him.

It was more about ignorance and stupidity. People who don't like change. | was an

easy target because | was African American and those who did not like chande woul

say things that might offend and affect my ability to lead.
Roland would later tell me that most of those thoughts were in his head and he did not act on
them. He believed that some of the push back might have resulted from his beingam Afric
American. He still thinks, however, that most of it came because he was doiol, his |
enforcing the rules. A lot of those thoughts were confirmed to Roland when he had the
opportunity to meet other African American IFC presidents at a nationareock. They
too had some similar thoughts about push backs from their peers. Hearing those stiies ma

him feel as though he was doing the right thing. “Actually seeing other IF€R Btasidents
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at PWIs at the conference was a good feeling.” Roland now knows he was not the only one
and could find other Black men who shared his experience.

At times, Roland did feel like the token Black person. “I was the only Black at many
social events or playing sports and being the token guy in terms of being abtgctpgia.”

Even with that image, if people got to know him they would learn he was very passionate
about his culture. “l was able to show that African American students can legdotinssand
could create change. | was not going to live up to those negative stereotypesfabant A
American men.”

Roland wanted to be challenged as a leader. “I know | could have gone over to BSA
and led that group, if | had a passion for it, with no problem.” He wanted to really show the
campus that no matter what the skin color of the persons he was working with, he could lead
the group. The challenge of leading IFC excited Roland and he embraced the ofypstauni
saw the benefits of leading IFC to be the development of his communication and team
building skills. “Getting to work with a variety of people was great. | gotddk with people
who think differently than me, who grew up differently than me, act differently than me.”
Roland would encourage other Black students to join BCG but also participate in at least one
organization that is majority White. “I think to be successful you need to be ablertacint
with people from all over the world, not only within an organization but in the work place.”

In 2008, Roland is glad AU has elected its second African American SGA president
He helped the young man with his campaign team last year and looks forward tg hearin
he fares in the position. He hopes that the current SGA president will “make a positive
impact not only in the African American community but campus over all.” Roland saw the

larger benefit of one unified campus.
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Victor

Victor was the Vice Commissioner of the Student Activities Commission ($#C)
the Student Government Association (SGA) last year and currently he isrtirai€sioner
of SAC. Victor is a junior attending Alpha University (AU). He grew up in the saghand
graduated from a majority Black public high school. He did attend a suburban majority
White high school in ninth and tenth grades and was home schooled his eleventh grade year.
Both of Victor’s parents (mom and step-father) earned college degreestepifather, the
person he calls father, while not his biological father, has been a major inflndnsdifie
since he was seven years old. “Nobody would even know that he was not my father unless
told them.”

Unlike at college, Victor was not that heavily involved in extracurriculavities
during his high school days. “I really was not an active engaged student at allerBdaww
me, students knew me, but if | was not in class | did not want to be in high school at all.”
Things changed his senior year of high school after he attended a nationakgdetiship
forum in Washington, D.C. That experience became a defining moment in his life¢ and se
him on a new path to leadership. “That was definitely that light bulb that when on for me to
get involved. | got to college and did a complete 180. My biggest regret in high school was
that | was not involved.”

Months after the leadership forum, Victor arrived on campus determined to get
involved. Quickly, Victor found a place to serve in SGA and Black Cultural Groups (BCG).
As a freshman, Victor became involved in SGA and BCG, securing a position with SGA
immediately. Although he is highly involved with the BCG, he does not hold any legdershi

position. “SGA, | jumped in full steam freshman year starting off as an irde®¥C.”

www.manaraa.com



61

Victor wanted to get as much experience and meet as many people as he a@dchat
about the group being majority White, but rather, SAC matched up with his personat interes
in business.

When he first came to college, he noticed that AU was a segregated canqaus. “Y
have AU [and] then you have AU, the minority edition.” Victor could see the division down
racial lines with student organizations, events, and programs offered on campastet vo
help bridge this gap because it looks huge to me and | don’t think people are looking at the
big picture when it comes to graduating from here.” He felt that SAC would teabsgart
to working on building the bridge. “I recognized early on that you cannot stay in your own
comfort zone in order to be really successful.” He did not want to just be a Blaskvimais
a leader in a Black group.

| tell people all the time | am a leader of an organization and | am Blaukreas

being a Black student leader is a little bit different. | mean being tselpre of BSA

you have a different mind set where you are the leader on Black issues on dampus.

wanted to be a leader of the campus.

There was one other African American male who was the SAC commissioher at t
time Victor joined but he did not get along with him. He felt that he could do a better job as
commissioner. Although he did not have an ally in SAC, Victor did find other support from
the Black Affairs Commissioner of SGA, who helped him to adjust to the SGA cultuee. “W
were learning together; kind of there for each other.” It is very hard oMo find people
who understand the struggles he has in SAC. Sometimes the Black community thinks he has

turned his back on them.
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| know a lot of student leaders but they are all leaders in Black organizationis, whic
comes with a different set of rules, sort of speak. They could not relate to baakg Bl
and being in a majority White organization, being a leader and balancing tke Bla
community feeling that | turn my back on them and the White community to think |
am not about business and only helping the Black students.”
He feels that at times he is being attacked by both White and Black peersaanhéhinse.
Victor knew that working in SAC he had to be twice as good. “I've never gone into
anything thinking because | was Black | would be held back from doing it. Inzeoghave
to work harder and be twice as good.” He did not want to validate the perception that Black
men are lazy and unprofessional. He would double check to make sure when he entered the
room for a SAC meeting that he was the most prepared person in the room. For ¥iotpr, b
prepared was his way to break down those negative stereotypes so the next person does not
have to deal with them. “I want to make it easier for the next person.”
Being involved in SAC, he realized that there are big cultural differencesdm®t
SAC and BCG. Victor talked about his experience in SAC when he would raise his voice and
his White peers would assume he was upset and really mad. “I noticed whemustrased
| would raise my voice but | was not upset or angry, just frustrated. Yet therteAers
would think | was angry and my feeling was hurt.” That was not the case;shesta
expressing himself. When he did the same thing in a BCG it was not taken that waas “It
just us having a disagreement. But that was normal and we would all go out for wemgs af
the meeting.” He values the experience of being a member of SAC bedagips him
understand a majority White environment. He is still trying to find a balance artbdev

ways to express his frustration constructively in SAC.
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When Victor is in SAC, he maintains a very professional disposition so he can be
viewed as creditable.
A prime example would be an organization comes in all ready to talk to the top
person. | would tell them that | am the commissioner; and they would ask who else
they can talk to. | am like, “Me; the buck stops here; | am the final word on the
issue.”
At first, these individuals did not believe he was the one in charge because helads a B
man. After that experience, he decided to begin dressing the part. This wayr$isq@dd
view him as credible. By contrast, he experienced times where his poodssiess turned
off some of his Black peers. “Many of my Black friends just don’t understand ¢hattl
dress hip-hop all the time. | have business meetings all day and don’t have toteotoay
and change.” The BCG are more laid back and not as structured so Victor feelslaxexk re
in those meetings. “I can still go to a BSA meeting and wear sweat pants ahitahd be
just fine. Now that would not fly in SAC.”
“What the Black students feel and think about me matters to me more than what
White students think about me.” But he knows he has a job to do and does his best to be fair
to all student groups. Victor had to learn to balance his business and his social timenand lea
about the art of informal conversation within and out of the different groups. A, tthee
Black student groups would want a “hook-up” on their application. Victor would do what he
could within the rules of SAC.
Like, they would turn in their paperwork without the advisor signing it. | would call

the presidents up; tell them to come back, pick it up. That's how | helped. They want
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me to let them turn in the paperwork later. When | say no they just get mad and think

| [am] not helping them out.
He assists them out by alerting them that they need the correct sigmahicgring them of
ways they can co-sponsor an event to receive more funding. Anything he does is within hi
privileges as Commissioner. He happily helps because he knows the offid@anaeasily
contact them by cell phone.

Victor wants to do a good job in this position so the next Black male student leader
does not have to deal with so many stereotypes.

After I finish my term, | want people to say that they remember Vartdrhe did a

great job. He was always well dressed and on point with his information. | waatt to s

a new degree of standards.
For Victor, the best part about the position was the ability to learn about theslamtiersity.
“SAC just exposed me to the entire working of the university.” Victor lehtodunction in
an environment where he was one of a few Black leaders. Given this experiesagoWwe i
able to serve as a role model for younger students. “I kind of set a path for Blask ma
especially if they want to do some of the things | did.”

George

George is a recent alumnus of Beta University (BU) who is currently purkising
masters and PhD in history at another university. George was the vice mpirégkleof the
Student Government Association (SGA) and very involved with Black Cultural Groups
(BCG) and his Black Greek Letter Organization (BGLO) fraternityoABeorge was active

in variety of majority White student groups - Excellence in Leadership (BEIDK honorary
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society [leadership group], and Order of Omega [Greek leadership honoraiifdptils
leadership experience to later be VP of SGA.

During George’s high school years, he attended a majority White suburban high
school where he was active in the marching band, wresting team, and student dowasil. “
in a lot of AP classes there, involved with wresting team, and they all saw me fomabp
not my color.” Outside of school, George was active in the Prince Hall Mason youtth g
which was made up of all African American men. “Now that has to be the biggaystas
far as me being active. | was around strong positive Black men.”

Once George arrived at BU he wanted to get involved in a variety of different
organizations so he could “spread my wings.” Within days of arrival, George joméshi
group: the Hall Council. It was the first invitation to a meeting he receivedhdinat
meeting, he learned about SGA. Immediately, he declared that one day Hdeaduhat
organization. As his thoughts drifted to the future, he also reflected on something ae of hi
former high school teachers told him: he had the ability to transcend his leadershipt not j
within the African American community, but in the larger world. “I think it wasezde get
involved with White student groups for me because | was already involved andhmy hig
school was majority White.” George realized this ability to transcend ealeir life. In
middle school, he participated in a geography bee. It came down to two finadidie avas
one of them. At that point, he heard students of all colors chant his name in support of him.
They wanted him to win the geography bee. “They really showed me support. At that
moment | had transcended race.”

Even with his past experience of being involved with majority White groups, George

still was aware that people watched him closely and looked to him as the exéimpre a
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Black man should be. “I guess being involved in majority White organizations [yau] jus
kind of have to like carry the brunt of the African American community on your shoulder.”
Whether White or Black, George was involved in various groups he believed could help
improve the entire campus. “I was involved in majority White groups not necgsszrduse
they are majority White. It was just because it was something | wantedatadcthe fact they
were majority White, hey, that was not [going] to stop me.”
Realizing his gift for leadership, he decided to increase his influence andeassum
leadership position with SGA.
It [SGA] is the highest government body at the university for students and kelgfini
wanted to be involved. You can’t complain unless you actually do something. SGA,
to me, was one of the best ways to get involved and actually get something done.
Coming into SGA, George felt he had to work harder because there were nqienatey
who looked like him in SGA.
| felt | had the brunt of the community [African American community] on my
shoulders. | always had to work harder, not only for myself but to shine a positive
light through my actions on the Black community. Not that | had to, but | figate, y
know, if | did well it would not come back negatively, such and such did so bad in
SGA, and | did not want that to be the case and have folks look down on those who
came after me, that looked like me.
George felt it was very important to remain guarded. He shielded himsetitbfalling into
any negative stereotypes about Black men during his tenure as VP of SG#t d&e f
responsibility to prove that a Black man can be a leader in SGA so that the aekp8ison

would not have to jump through as many hoops.
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He was not the first person of color at BU to hold a leadership position in SGA
executive board. Knowing someone else has already achieved what he hoped tasttcompl
encouraged him. “Hey, | can do it too. The reason | got involved was because | saw
somebody that looked like me do it before.” He believes those before him helped break down
many barriers he otherwise would have had to overcome. “Maybe some of the aekly Bl
in SGA might have had harder issues. Maybe due to time it has become a littléoeases
to deal with that.” Before George was elected VP of SGA, there had beema plecslor
on the executive board the past four years.

| had been to the executive SGA office before where there are picturevioiusr

SGA officers. You know | was inspired to think that | am one of a few people to ever

hold the position as VP and been trusted enough as well [as] fortunate to be in such a

position. Just add satisfaction that | was only the third Black person to be in such a

position.

George understood the history and the importance of him being in such a leaderstp. positi
He wanted to take this opportunity to continue to break the glass ceiling ofSleiadsrBU.

George did feel a difference between being part of a Black Cultural Group) @t
SGA. “It’s like comparing apples to oranges. BCG and SGA, you need to keep it jorudibss
in both groups but they have a different group to serve.” George views BCG as a group that
addresses Black issues and concerns only, whereas SGA represents thartgrgsr c
community.

They [SGA] do more and look at more of the larger picture of things, such as roads

on campus and financial things of that nature on campus. Then you have minority

organizations that focus on making sure that the minorities are doing well on campus
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and give them the opportunities to express their culture and expose the larger

university population to cultural events.

George wants to be involved with the larger success of all students at BU. “SGA has
always been one of the best organizations to improve the conditions on the campus.” He also
wants people to step up to the plate and be leaders. George feels he is not specjdigrat
simply decided to make a difference.

| would like to say | am a leader in the sense that anybody can be a leadgsitthe

up to the plate. | am not saying | am a success story or anything likeahajust the

type of person who is trying to go though school and do the best that | can do.

Being involved in both White and Black groups, George felt support and respect from
everyone.

Especially, | had a lot of support from the African American community. Evee thos

White organizations saw the hard work and had a lot of respect for me. | had a bigger

plan in my mind than just the concerns of the BSA and other minority groups, but a

lot of these issues were not about one group but help everybody. Those were the

issues | place value on.
Respect was earned across racial lines. For George, he felt more avitloBEG than
SGA. “Going to a BSA meeting felt like | was coming home.” George \edi¢hat this
helped him to stay connected to his culture and become an advocate for Africacafymeri
issues in SGA.

Trying to find a balance of being involved with BCG and SGA was a challenge at
first. George was trying to stay involved with the BCG and champion some ofdineierns,

while keeping his focus on the position as SGA VP. He needed to look at what would be best
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for the larger campus community. He was trusted in the African Americamgnoity and

active before getting his position in SGA, so he found a lot of support from his Black peers.
“When it came down to it, it was not really that hard for me to stay active, dbpsitiae

the African Americans were a strong base and support for the SGA sliateah on

anyway.” The close relationship he had with the African American commganty the
community a feeling that he was one of them and they could trust him at the VP ofSSGA
being a Black man on campus | felt a responsibility to at least bring [AfAczgerican]

concerns in front of SGA. | was an asset to SGA, not just because of my race bubgncludi
my race.”

He felt pressure from the Black community and believed they held him to a higher
standard. “You can’t really party or have too many beers. It is just aatiffplane that you
are on and every little thing was looked upon under a microscope.” A lot of African
American men did not feel comfortable working under that type of pressure and chtuse not
seek leadership in SGA. George believes such feelings stem from a lackeo$tanding.
Black people are unsure about SGA and what the organization actually does. “Jus¢ beca
there are so few Black males and females involved before. Not being award dfdoes is
a big portion of why a lot of Black males don’t get involved with such organizations.” For
George, he felt Black men were not pushed to join SGA, instead they wener @dessonly
get involved with BCG. Because few Black men held leadership positions in SG&\¢ he f
even more pressure — whether self-imposed or otherwise — to become the b&4? SG#&

a Black male I need to show ourselves in a good light. | took some of the negatyemgoin

about Black men and brought a positive view of Black males to SGA.”
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George’s leadership in SGA enabled him to learn how to effectively operate as a
leader in a predominantly White environment, which would prove fruitful after giiadua
One of the main things he learned and believes will help him professionaliypmamise.

“You have to do things for the betterment of the larger campus community to be taken
seriously as a leader to everybody.” As VP of SGA, he viewed people not based on color but
rather their ability to lead and, in turn, he hoped others would do the same.

John

John attends Beta University (BU) where he is currently a junior. Joha is th
president of Residence Hall Council (RHC) on campus. He is a bi-racial mdéastvho
self-identifies as African American.

“My Mom is White northern European and my dad is Black and a number of other
things.” When John was young, his parents divorced after which he moved with his mother
to her hometown, a small rural town in the Midwest. The strain of divorce, distance, and a
combination of other factors affected his relationship with his father, which he doeswot vi
as a healthy one. “My dad and | had an interesting relationship. | kind of hintedharye
are not very close.” Despite his father's absence, John developed a generahnditey sif
his cultural identity as a Black man. “I did have a mom who wanted me to learn some of
what [it means to be an African American] whether it was through reading booksadmrit
kinds of things [African American history/culture] or exposing me to music gr art

John’s mother realized the need for exposing her son to his African American
heritage since his father was no longer in the home and there were few Africanahse
living in his hometown. John’s high school was surrounded by three corn fields and he could

count the number of fellow African American students on one hand. From fourth grade
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through high school, he attended school with the same students, most of whom were White.
Consequently, he became completely comfortable in this predominantly White erestonm

He quickly learned there were two types of people in this school: those who were
highly involved in extracurricular activities and those who were not. For John, Hisleve
involvement rather than his race set him apart from the masses. He was innalvatha
club, quiz team, National Honor Society, and served as the senior class offserdent
Council. In addition to his extracurricular activities, he excelled in the ctasn. Learning
came easy for John. He admits he was a good student — completing AP courses @gd earni
some college credits — but at times, he was a goof-off and refused to take difgslg.

During high school, there were times when race was an issue or surfaced in
conversation but he never allowed himself to focus on it. In fact, he was simply nestede
in discussing race or learning more about his heritage. “| was never afitérasted in
[African American history/culture], not at that time in my life.” John newekthis race
seriously and often brushed off comments and situations as opposed to confronting them. It
was not until recently [junior year of college] that he began to take @attidbk at how race
affects his life and decision making process. “I knew | was Black and | knogvthht
history. | never really put two and two together to really think about what that.fneant

When John initially started school at Beta University (BU), he had no desiretto “g
involved” or assume any leadership roles. His primary concern was making seiet lup
with his demanding college course load. Other than academically, he did not find the
adjustment from high school to college challenging given that BU mititisreshome
environment. “I was one of a few Black students there and | am one of a few Blasktstud

here. Nothing'’s real different to be honest.”
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Once he felt comfortable academically, he decided to get involved. John joined the
Residence Hall Council (RHC) second semester of his freshman yearti@asueer. It is a
majority White student organization; however, he did not seek it out for that reason. He
thought a good place to start would be the place where he lived; it was one of th& releva
parts of his new campus life. “If you are living on campus and if there are tlongsant to
get done or have an opinion about, how something should be done or changed or you want to
keep a good thing going, then it is important your voice is heard.” In the sheré¢ lived
in his new “home,” he identified a few things he wanted to change or create. Heg quick
realized RHC had the money and oversight to make things happen. John views his
involvement with RHC as a benefit because he has the ability to influence patidies
improve overall life in the residence halls.

For John, his ability to lead a majority White student group had more to do with his
skills than his race. “I guess in the building | earned my respect by thd diorkn the
group before | got the position. Race was not a part of my experience to becorsidgrire
of the group. And, | don’t think that race would hold me back from doing the job.” At that
point in John’s life, race was not a relevant part of his conscious awarenesseHelie
compelled to make race an issue in any situation because he never sawint@sreant
factor in judging a person’s ability and/or character.

Although he self-identified as African American, he was not involved in any Black
Cultural Groups (BCG). “I just really never felt the desire to get intoG&B’ He
gravitated toward organizations he knew about and he simply did not know much about BCG
or the black culture on campus. In fact, John had little interaction with other African

American peers on campus with the exception of two African American Regisigistants
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(RA) who lived in his building, one male and one female, and both of whom he spoke with
from time to time. He had little interaction with the female RA but he enbage few
discussions with the male RA. This male RA, John believed, viewed him as an Uncle Tom.
“I felt that he had issues with me for not being knowledgeable about ...Black cukhie
RA was a member of a BGLO and an officer in the BCG. John felt this person looked down
on him because of his leadership and involvement in a majority White student group. “I think
he saw that [not being involved with BCG] as a betrayal...| guess he believedéhalue
being Black by not participating in groups he is a part of.”

John’s interaction with that RA discouraged him from becoming involved in a BCG.
He did not see the benefit of getting involved in BCG if other African Americangdwoul
mischaracterize him as well. John did not have any other positive interaciibri&fican
Americans at BU until he took an RA class.

Before that | always felt like...I must be honest, | was more comfertaiolund

White people just because it seems like the Black people | was around kind of looked

down upon me because | was not sharing in the culture in the way they shared in it. |

felt more comfortable around White people.
Although John was comfortable around White people, he had a burning desire to break down
stereotypes about Black people. As a leader in a majority White student group |Uoén fe
could show another side of the African American experience to both Black and Winge pee
“I think it was one way of breaking a stereotype. Even the people who had been aroend mor
minorities than | have been, | don’t think they expected somebody like me.”

The African American students in the RA class, who were also BCG leadersl helpe

him to feel more comfortable with himself and the issue of race. “It led me totse m
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comfortable being around other people of different races and made me want to dreow m
about ... you know, trying to figure out how | define myself.” It was not until aftercthiss
that he started to view himself in the context of race. Before meeting ti&3deBders he
did not see the benefit of being involved in any BCG.

John believed that students get involved in things they see a benefit in joining. “If |
don’t see the benefit, why join the group, no matter if it's Black or White.”, 3thn is not a
member of any BCG because he believes that his best way to influence chiadge at
though being a leader in RHC. He is now looking into attending some BCG meetings and
events so he can have that experience. “I am just now trying to understand rmdrhoava
it affects me. You came at a good time to help me dig even deeper about iksuace

John noted, “During my time in RHC race was never an issue.” However, after
interviewing for this study and reflecting upon his interactions with the Bagers, he
admits he might have missed something because he had blinders on when it carak to raci
issues.

Roger

Roger is a sophomore and currently serves as president of his Residence Hall Counc
(RHC); a position he has held since his freshman year. As a freshman, he atsanoliner
Fraternal Council (IFC) fraternity and he currently serves as historiais ohapter. He grew
up in the suburbs outside of a large Midwestern city and attends Beta Univet$jty (B

Roger grew up in a two parent household. Both his parents are immigrants from the
Caribbean; however, Roger self-identifies as African American bet@us@s born and
raised in the United States. Both of his parents attended college. His mother hodtlsras ma

degree and his father a doctorate. Even though Roger’s father passed awalyislsengr
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year of high school, just over two years ago, he still credits his father ashigelriggest role
model and mentor. “Just watching him until | was 17, watching him being a leater in t
church and around the community, | knew | had to be something great.”

Roger grew up in a neighborhood that could be classified as high socioeconomic
status (SES) yet he considers his family upper-middle class. His dadmwaster and his
mom is a high school principal. Roger attended one of the largest public high schools in his
home state. His school is a suburban, majority White, high SES school. “Everytlsing wa
majority White at (name of his high school). It is just a bunch of very privileged kids and
they were not even close to reality.” He was very involved in many schootextcalar
activities during his high school days. Roger was active in Student Council, choir, and
newspaper staff. During his freshman year, he played football and paetitipat Christian
youth group. “I got too involved there.” Getting involved was just a natural thingrfomhi
high school; after all, he wanted to follow in the leadership footsteps of his. fatjust
kind of did it. | did not really think about it and it did not matter to me that | was Black and a
leader in my high school.”

When Roger arrived at BU, he was excited and immediately sought ways to get
involved so he first joined the Resident Hall Council (RHC). “I did student council in high
school; I just guessed | might as well keep it up in college. Resident Hall Cee@ik just
like high school student council.” He felt that being in RHC he could make some changes
and influence policies. He was always looking for ways to be a leader in angrengit.

Roger did not like for others to place labels on him. He saw himself as a leader who

happens to be an African American.
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One thing that a lot of African Americans in leadership positions get is a vatalt |
labels placed on them, being White sort of speak. If you are doing somethingllike hal
council or programming board or historical White fraternity, any group where the
make-up is majority White, people would then label you [White].
He picked student organizations to become involved in by how much influence and power
they had on campus.
| kind of just have this mind set of one that, do everything and take over. It kind of
just carried over [from high school]. Well, how can | take over Greek Row? Well,
join the biggest house on Greek Row. How can | take over the residence hall? Well
maybe | can be elected to the highest position in the residence hall. | mets...tha
what drew me more....just the ability to gain influence. It seems the majohityg W
organizations give you more influence on campus.
Roger was not involved in any Black Cultural Groups (BCG) because he felt ttatlbe
get more opportunities by being involved in majority White student groups. His view®f BC
was that they had little influence on campus. “It was not about joining a Bladkiratar
White fraternity. It was more about what | saw on campus. What groups didhageg
influence on people and how can | be part of that.” When he spoke with his family about
joining a historically White fraternity, they told him that he might isohateself from the
Black community. Roger was not concerned about that but was looking at how he could gain
more power and influence to make BU a better place, regardless of race. Roger has
considered joining BCG; however, he currently has a class that conflicts w@tsBC

scheduled meetings. Although he has yet to join BCG, he is involved with the campus
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Caribbean student group. This group, he noted, is loosely organized and involved around
campus.

Roger recalled his first RHC meeting. He attended with another Africaeriéam
male friend and they were the only two Black students. His friend attended two mor
meetings before dropping out and leaving Roger to be the only African American in the
group. Within his fraternity, there is one other African American man; he icilai-with an
African American father and White mother. “He [bi-racial fraterhitgther] does not have a
lot of Black influence in him.”

Roger relishes his leadership position in RHC. Roger enjoys having the power t
delegate responsibility, especially when it comes to organizing their bidsette also
enjoys contributing ideas and planning events that outshine the rest. “| am vetipasnbi
can imagine and create, think outside of the box, think of things that people would not
usually think of.” Roger hopes other African American men will see the bengfits
leadership in a majority White organization.

Black men need to see that joining an organization like this is not necessarily about

becoming White or losing their identity but realizing you are at a school tyau if

want to have your voice heard you need to join organizations like these [majority

White organizations].

With the benefits come challenges. Mainly, Roger found people do not always take
him seriously. Roger believes that many of his White peers viewed him as the goofy
entertainer type Black man who is not a serious leader.

| guess the biggest challenge would be overcoming the image of the goofy, friendly

Black guy. A lot of White people especially view Black men in two mind sekerei
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a scary Black guy or a friendly Black guy. Neither one do you think of iadetship

role.

Secondly, he finds it difficult, at times, to lead RHC because his White peers ave ne
interacted with or been led by a Black man. “A lot of kids come from reaiyl $owns

where they never encountered anyone Black before and who knows what kind of things their
parents are saying to them.”

He knows that his laid back, playful personality combined with his peers’ limited
interaction with Black people may affect their perception of him. Some mayhine as
unprofessional and unqualified. To combat this image, he decided to make sure he was
always prepared for every meeting, in fact, over prepared. “Prepaatiombest way to
overcome some of those stereotypes.” To further prove he is more than just algokfy B
guy, Roger talked about being “up on his game” and making sure he was better th&n anyon
else, leaving no room for anyone to question his qualifications and ability to leaaks ‘dbie
to be in that leadership role and make a statement about how it is possible and okay for a
Black man to be in a leadership role like that.”

In spite of his efforts, there are times when racism trumps leadership. @we of
biggest shocks he encountered was when he introduced himself as president of RHC and
some students looked shocked that a Black man held the position. “I mean it was just
frustrating, but it's not something that’s going to stop me from doing whatt twalo.”

In RHC, he has experienced some racism, usually playful jokes that welly smxaptable.

In that there are still these expectations, that a Black man fit these naouatklsis

frustrating, really frustrating. If you try to be or want to be active in goanmunity

and have these leadership roles, you are viewed as being White.
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Roger works hard to refute the belief that Black men are not strong leadevantsepeople
to respect him for his ability to lead regardless of his race. Consequenthgdmstantly
fighting labels placed on Black men. “| felt that | was more of an individweds kind of
going beyond the role that society places on Black men.”

From this experience, Roger has gained more confidence in his abilitgadea Il
realize how good of a leader | can be.” If he can lead a group of students whoadie ra
different than him, he feels confident he could lead a group of students of his same race.

| think if it was an all Black group it would not be as much of a cultural difference

that | would have to overcome. Maybe | would have personality differences in the
group that | would have to work with. | don’t think | would have to deal with as many
preconceived notions about how to take a Black man.
Although Roger is not currently active with a BGC, he still wants societyeto &frican
American men positively and recognize their abilities as strong leaders.
JL

JL is the former Student Government Association (SGA) president at Gamma
University (GU). He is currently a senior at GU. JL is also a founding meohlaer Inter-
fraternal Council (IFC) fraternity on campus. He was raised in a ma&topolitan city in
the Midwest. For high school, he attended a public majority Black school for inneif@ty g
and talented students. However, as a sixth grader, JL had a very diffbiitesqerience.
He lived in West Virginia and attended a majority White school for one year.Hrsbigol,

JL found himself immersed in extracurricular activities. He served aglitoe and chief of
his high school news magazine, which he also founded; he worked on student council and

was an officer in a YMCA youth government program.
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When | asked JL if he was African American, he said that he preferred tbdake ca
Black; however, if Black was not a category listed on a given form, he woulll Alfrécan
American. Shortly after 9/11, he and a group of friends began discussing raceaaedds
of that conversation, he now considers himself a Black American rather than @mAfri
American.

Someone made a comment about to the effect, | never been to Africa. I'm like neithe

have |, so why do | call myself African American? | would prefer Blaakefican. |

don’t make a big deal out of it but if | need to check the box African American | am

okay with that.
He has always been very proud of his Black roots and the city in which he grew upn“l am i
love with my culture and recognize that | am Black. But at the samd gmérace the ideas
of mainstream society too.” JL's experiences as president of SGA helpeghim a stronger
sense of who he is as a Black man. “I am comfortable with myself. | am ¢abiéowith the
person | have become and [am] still becoming.”

JL does not like for people to place him in a box or put labels on him. He strives to
remain honest and real in his dealings with others. “One of my fraternity brothdesthe
comment that | was the guy around campus that everyone talked to and did notrhserimi
more or less.” Regardless of what others think, he feels self-assured andntonfide
abilities. “I know who | am and it can be totally different than [what] you think abeubut
| am comfortable with me.”

JL is a first generation college student. His mother did attend college; howsleser
did not graduate and his father never went to college. His parents divorced whenllze was

years old. Although he lived with his mother, his father was still around. “I am a huge
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mama’s boy like none other. Like my dad...he is an interesting person but | just had a
strong[er] bond with my mother than my dad.”

Since he was actively involved in high school, he felt it only natural to get involved in
college. As a college freshman, he joined a leadership program designed to helis stude
develop their leadership skills. He knew he wanted to achieve great thingegectVhile a
senior in high school, he recalls contacting the then SGA president at GU. léethat
guy (pointing to a formal SGA president picture on the wall) senior year lofskigpol to
ask him information about SGA.” Once on campus, JL began attending SGA meetings,
which set him on the road to becoming SGA president.

What motivated me to run for president was that guy before me (pointing to a picture

on the wall) who is also a former Black president of SGA. It came to the eng of

freshman year and | felt he was so unproductive and unprofessional.
JL felt he could do better than him and wanted to prove it.

In addition to SGA, JL was involved with the sailing club, fashion club, Habit for
Humanity, the GLBT group, and Latino student union. Those were groups that interested
him. He is not involved with the BCG at GU because he did not feel they were an inviting or
well-organized group. “I just don’t have time for it; just don’t have time for sloimg that is
not going to be in order or some group that does not even want you there.” This hurt JL
because he really wanted to see Black people be better than that.

Where | grew up, there were tons of Black people. | was not comfortableheith t

way they treated me -- even the way my own family treated me -- exténudy,

cousins and what not. | was always made fun of when | was young because | am not

athletic. | tried to play basketball a couple of times to no avail. In their eyes|d

www.manaraa.com



82

not dance, like. And, | was the fat kid growing up. Frankly that is how Black people
are. We love to make fun of each other and | did not want to deal with that on [a]
regular basis.
Soured from his childhood experiences, JL found yet another reason not to become involved
with BCG. In sum, JL did not like to deal with people who did not respect him. At GU, he
felt that was most of the African Americans students. “Those who really segpoe were
intellectually sound enough to realize the type of things my family did and saipista
inappropriate and unnecessary.”
JL enjoyed the continued praises he received for doing a good job from both Black
and White peers. “I must be frank; | like attention. | feel that me beingiigeBtack person,
or one of the only, | get a lot of attention.” He wants to be a stand-out no matter where he
goes and he knew being involved in majority White groups would help him to stand out.
As president, he tried his best not to fall into negative stereotypes like dieiags
late. “I would miss meetings with the Vice President of Student Affairs B8 a regular
basis but | don't think it was because of race. Yet, | feel people might dlese it that
way.” JL had to learn to keep his emotions under control when sitting in a meeting.
There was a heated meeting with the VPSA and Dean of Students about meal plan
dollars where SGA and the administration were not on the same page. | thinlsif | wa
a little more “hood” | would have ended up throwing someone out of that room. It
was a very heated meeting in terms of words and body language.
He confidently reflected on the meeting, realizing how he has grown andiagrmé might
have handled the experience differently a few years ago. “I reatnengy up in the inner-

city we tend to be a little more hostile.” Being the president of SGA helpksith to be
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more comfortable working with a diverse group. JL does not believe he needs to "ghange
order to lead a majority White group but he does realize the need for both Whiteaaekd Bl
people to work together in an effort to better understand each other. He was here to be a
student leader not just a Black leader.
As president he encouraged good people to be on SGA with him. His cabinet was
mostly Black students; however, that was not his intent. He was simply lookingoioliep
who could do the job and they fit the bill.
| took office and all these Black people came out of the woodworks and started
applying for these positions. | don’t think it was a conscious decision that bpicke
them. They might have just felt comfortable coming forward, seeing | lodéed |
them.
JL was open to appointing the best person for the job, not just choosing them because they
are Black. He does see how his race could have influenced more Black people forapply
position because they were comfortable, seeing themselves in him.
During his time as SGA president, there was a small group of student seraiors w
wanted to impeach JL. He was not sure if it was because he was Black grisicalse
they did not like the way he was leading the group. “One thing | did learn was yobsarae
tough outer shell to lead SGA.” He still thinks in the back of his mind it was hard for some
people to take orders from a Black man. “I wonder from time to time if they afexe of
me. | always told people to come and talk to me about concerns. Don’t be afraid to bring
them to me.” JL believes the best solution is to communicate and work things out, tmcome t

a compromise so the organization can continue to move in the right direction.
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This experience helped JL to see the larger picture of GU. “l would say this was a
good experience because it gives me an opportunity to really see what wpergbide
wants to leave a legacy behind for other Black men to follow. JL believes anyotieha
power to make a difference and change the environment if s/he is willing kawitr

Sidney

Sidney is the past Executive Director for Student Government Association) E8GA
Gamma University (GU). He grew up in a large metropolitan city. He attenchegoaity
White public high school, which has a strong performing arts program. His high sclsool wa
an AP school and the only one with an Olympic-size swimming pool. Sidney graduated from
high school and entered college with 12 college credits. Sidney grew up with his,mothe
who attended college but did not complete her degree.

In high school, Sidney admits that he was a nerd. “First two years | did nottedlally
| was on the bowling team, wrestled one year, and part of the marketing cluthé tbfee,
he was most involved with the marketing club. He served on the marketing clubisalegi
and national leadership team.

When he started college, Sidney was not quite sure if he wanted to get involved. “I
really did not think about what | was going to do. Not even for leisure. | was jusHikg |
don’t know what it is going to be like, but it's going to be great.” His personality ilimuc
like, “let’'s go with the flow.” He was open to trying anything and everything &hak® long
he found a fit. He joined the American Marketing Association which proved short lived.
However, he was off to his next adventure. During the second semester of his freeaman y

he became an RA for his residence hall.
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| got my feet wet so to speak by learning background information about the
university. | became one of those students that were privileged to information that
certain students don’t know or they don’t have administrators or people telling them
the information. | had people continuously telling me things that are changing at the
university.
In this job as RA, he began to understand more about the university and how things operated.
As a sophomore, Sidney joined Black Cultural Group (BCG) where he immediately
found himself an officer. “I just wanted to do the future leader program with BSU, ahake
few hands, and move on. The VP of BSU dropped out of school and | was appointed her
replacement.” He was a leader in BCG; yet, he honestly did not find itysagisfit was
frustrating; | felt that | was wasting all of my time.” He was frated because students
would not come out to any educational events. As VP, his programming was relegated t
coordinating basketball tournaments and securing locations for people to listendo musi
Sidney wanted to do more. He felt that BCG was not the best avenue on campus to create
change. He wanted to show that African Americans can do more than be an athlete and
dance. “Our generation gets such a negative representation of not doing positive things
especially African American males. | had to find other males who wher@stéd in doing
some decent things.” Because of Sidney’s involvement in BCG, many students from the
Black community supported him. “Being a part of the community before I joinéd SG
helped me build trust that | was one of them.” The support was great from tbanAfri
American students who cared about moving the community forward with positive

programming.
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During this time, an African American male student was running for SGAderési
and Sidney decided to apply for a cabinet position. “I always wanted to lead. Beoaqgrar
responsible in creating change or a part of doing what needs to be done.” He knew SGA
would place him in a better position to influence change on campus. Being on SGA was
great. Sidney had fun working with all the different people, but still felt closietpeople
in BCGs. “It was just a good atmosphere to just hang out with people. | did not feel that same
comfort level in SGA, like in BSU. BSU was much more comfortable and | did notKedl li
had to be on guard.” With his new found position, he realized the importance of focusing and
“being on top of his game” even in the fun environment. “We were all friends but | still
understood that | am a Black man in this White group. SGA was the last stop on the
organization ladder and it was on a different level.”

With the fun came challenges. As Executive Director of SGA, Sidney found it
difficult to motivate people to do their job. Sidney found himself doing other peoples’ work
and, in the end, his actions upset some of the senators. To solve this problem, Sidney
established a system that would walk senators though their responsilmht®SA. “Being
blunt in SGA did not go over as well as it did in BSU. | had to come up with a more subtle
approach.”

Sidney paid no attention to racial issues and refused to let his race intetfetieewi
work at hand. “So a lot of things do not even bother me. So things might have happened
because of race but | didn’'t notice them. | am not going to waste my timg toyfigure it
all out.” There may have been racial tension; Sidney doesn’t deny that. Howeenexdr
allowed those issues to worry him. “Things were always in super early withnener

turned stuff in late because | did not want them to talk about that Black dude turn iatsetuff |
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all the time. That was not going to be me.” Sidney did everything in his power toadeadic
the myth that Black men can’t lead and serve as a positive Black role nibiuere ‘were not
that many of us so it was my duty to show the positive side of Black people.”

He did find it hard to do his job sometimes because the president he served under was
also a Black man. At times, people would view them as the same. So the negative thoughts
that people might have about the president would rub off on Sidney. “It would be that (name
of current president) is thinking that way and we don't like that so we don't like yotl. Tha
was the feeling | got some times.” On the other hand, Sidney enjoyed servingidi®ag
Black man because he felt someone had his back. He felt supported and comfortable
knowing there was another African American serving with him.

One of the lessons Sidney took from this experience was to give people a chance t
prove themselves and be willing to prove yourself to others. “I want people who et me
remember that | did a good job. So in the future when they meet other AfricancAnseri
they can remember me and give that person a chance to be successful.” Also, herhas be
more comfortable with his identity as a result of this leadership experi¢aoe more
comfortable being around people who might not look like me, might not think like me, but |
know how to handle myself and get my point across.”

Summary

The purpose of this chapter was to introduce the reader to the seven different men
who participated in this study. All of the participants shared various commasiatiiest of
them attended or graduated from a majority White high school, grew up in the Midvadest, ha
supportive family members (at least their mothers) and were activehasdhigol leaders. In

addition, they all felt some pressure from both White and Black peers to be a castaln w
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particular, the seven men had one distinctive thing in common: They all wanted toneprese
the African American male student in a positive light.

Chapter 5 discusses the findings from this study. Four themes emerged as having
been the participants’ lived experiences: Natural Transition; The puleba Black and
White communities; Perfectionism; and Power and Influence. Each tealiseussed in the

next chapter, along with the participants’ Black identity development.
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CHAPTER 5. FINDINGS

Chapter five is dedicated to presenting the findings from the research dbady. T
findings were derived through phenomenological data analysis (Moustakas, 1994), which
suggested four different themes: 1) Natural Transition; 2) The Pull betWaek dhd White
communities; 3) Perfectionism; and 4) Power and Influence. | will disadstheme in
detail, with supporting data to illustrate said themes. | will also exarattegarticipant’s
Black identity development, again drawing on participants’ responses to suppaoralyssa

Themes

Natural Transition

The participants all noted their foundation in leadership came from their exgeri
within a predominantly White environment early in life. That experience madsigr for
them to attend a predominantly White university. George described how histiotesaath
the White community helped him to be comfortable at BU.

| was involved in a lot of activities. One of biggest ones was the marching band and

you mention being in a majority White environment. | stood out like a sore thumb

there. Well, most of the organizations | mentioned to you in high school were the

catalysts [for my college involvement].
George decided to “make the best of the situation and made the best of the expsrience
well.” This attitude created his foundation to be comfortable working with Vigeibgle. It
was nothing new for George to be the only Black person in many activities whexs e w
high school, which served him well in his college experience. “It was easieefbecause |

was already involved since my high school was majority White.”
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Roger echoed these sentiments. He felt his high school experience with Vishite pe
helped him to be comfortable working and leading majority White groups.

Honestly, my leadership roles here [are] just a continuation from what | dighn hi

school. The fact | did student council in high school, | just guessed that | might as

well keep it up in college. Hall council seemed to be similar to student council in high
school.
It was normal for Roger to be a leader around people who did not look like him.

John talked about how smooth a transition it was for him to go to a PWI. “Going from
a situation where | am one of the few Black students to where | am [again] threefexv
Black students, it was nothing different to be honest with you.”

All the participants wanted to continue that feeling of “leadership and power” the
gained in high school. They all were leaders at majority White high scbodlsvas hard for
them to walk away from leadership when they went to college. Roland described his
experience:

In high school, | felt as if | ran the place to be honest. | mean | was involved in

anything and everything. Everyone knew my name both in my grade and lower

grades. All the administrator type [of] people all over the school system knes me
well. I built relationships from middle school all the way to high school. | think my
involvement in high school set up the foundation for me to take advantage of [all the]
college activities. So being involved then, taking leadership positions carried over
because as soon as | hit my freshman year [of college] that is wheed staget

involved.
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All of the participants had previous experience leading or at least working ajtiity
White groups in high school. They couldn’t readily identify any major differebetgeen
their majority White high school groups and majority White college groups.
As he transitioned to college, Sidney took his high school experience with the
majority White marketing club and leveraged the knowledge and skills he gaisecd.ire
his collegiate leadership roles.
What | did in high school might be bigger than what a lot of people do in college.
Before me there was nobody from my school that was elected to represeniahe reg
or anyone a person can remember. And then being an African American mate at tha
Most people at my high school were White and most of the schools we interacted
with were White.
Once again, Sidney was exposed to leading White peers at an early agewypigd him
the confidence needed to seek and obtain a campus-wide leadership position atutisrnnstit
of higher education.
These participants experienced the effects of “culture shock” eatgir childhood.
By the time they reached college the “shock” of being a minority in a mahite
environment was second nature. Victor discussed the first time he experieriaszishock
and realized not everyone lives, thinks, and behaves like him. During his freshman year of
high school, he learned a valuable lesson in cultural diversity.
So it’s like just the little things, like name brands people wear. Americde Bathe
time versus FUBU. | knew what FUBU was [but not] American Eagle. lyreal
thought it was a car. | really thought it was a car the first timaiddhié. Another

cultural difference happened after a homecoming dance. They were talking about,
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“yeah, let's all go to Starbucks.” | was thinking and asked them, “Why wgaamg

to the bank?” They all laughed. | asked what [was] so funny. They told me thevas

best coffee ever. Just having that experience and then coming to AU made it a smooth

transition for me.

JL, who went to a majority Black high school, spoke about the influence of his
interaction with the White community during hi grade year when he was living in West
Virginia. “When we were in West Virginia we both just completely sunk into thiaire.

Ride our bikes everyday, hill hopping and stuff. But then that was a majority WHhiteegut
was easy for us to get into it.” Once he knew about White culture he was more opgn to st
outside of his personal comfort zone.

These early experiences prepared each participant for life and leadeesRp/a
university. Each participant arrived at college able to relate to and apeaksome similar
experiences as their White counterparts.

Pull between Black and White communities

All of the participants felt that they had to find a balance in their irtterecwith
White and Black peers. All of the students had a positive experience with thegr Vebrs.
Yet, some of them received backlash from their Black peers. They alidetteir position
in a majority White student group made them stand out from their Black peers anddhey h
to find ways to balance their leadership role on campus and their role as an Ameaican
college student.

John, Roger, and JL were not very involved with the Black community although all
three still felt a need and desire to be connected with the Black commuretyfdlt that

their position at the university and personal background were barriers thdtdraltdack
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from getting very involved within the Black community on campus so they did theimbest t
show African American males in a positive light within their sphere of influence
John talks about how not dealing with his race had an effect on him. “Until recently |
have not really been viewing myself in the context of race, of being a Blackstude
Because John did not recognize and embrace his race, the Black community peroeagd hi
an outcast or “sell-out.” He talked about his experience with an African Aamemale
student in his building.
| think in [a] way he thought of me as an ‘Uncle Tom.’ It was that he had his way to
celebrate being Black and you know. While | was fine with whatever he deoided t
celebrate being Black, but the way | express my Blackness, he had idsakbe
had issues with me for not being knowledgeable about that part of Black culture. Now
there is a part of me that wants to be more knowledgeable about those types of things
but [it was] not one of those things | felt compelled to get involved with. Because of
that, | think he saw that as a betrayal or a kind of, you know, you’re not a real Black
man.
John continued,
| guess he thinks that | devalue being Black by not participating in adilfkeshim.
There would be days where he would ask me Black history questions and | would not
know them. He would get upset and tell me, “If you don’t this or that then you are
just being ignorant and being disrespectful.” | just don’t see the reason delf oy
know those aspects. [It] was not interesting to me. He was in a Black fratdrdity
stepping; | think he was active in one of the Black student leader groups. You know,

he was into everything ‘Black.” You know, pretty much from activities to hip hop
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culture, to his speech, just all of it. He really embodied himself into it to the point
where he could not see somebody ‘Black’ not being a part of that life style. He got
angry when he came across me because | was not interested or knowlealgeatble
that part of Black life.
As a result of these interactions, John was turned off by the Black community and had no
desire to develop relationships with his Black peers. Currently, he sees ediatarbenefit
of involving himself in the Black community. As of now, he continues to be a leader in a
group where he believes he is supported and his needs are met. “It was not thiediat of
in a White group; it was the benefit of being in a group that affected wheeslldnd where
| was in my life at the time.” A lot of times it was not about the participantsy e a White
group but more about what they were interested in doing. At times, the participtnéests
did not reflect the Black community’s needs or desires.
Roger did not know too many Black student leaders. He was not active in acgnAfri
American groups. “I have Black friends but the only like major Black orgaoizbim in
[is] the Caribbean student group. So | really don’t have any leadership role nmagority
Black organizations.” He has a desire to be active but his class schedule walldwmbim
to be part of any BCGs. Roger understands that his race plays a role snraiétactions
with people. “Racism is racism. | think it has changed into this more pdyitmairect thing,
granted it's not politically correct, but like it's more or less not thabur yace type of
racism; [it is] less obvious.” Roger continued to talk about racism: “I meaovishiny mind
the amount of power and influence racism still has even though it has taken on this subtle

form.”
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It was difficult for Roger to understand why other African American stisd@me not
more involved with majority White groups, or why it was such a big deal for him to be a
leader in a majority White group.
A lot of time if | was to introduce myself as hall council president, a lot of people
would give me this look of shock on their face. | mean they were obviously shocked a
Black man is doing it. | mean it’s just frustrating, but it is not somethirtgglgoing
to stop me from doing what | want to do.
Despite Roger’s lack of involvement in the Black community, he still strivesve ssra
positive example.
For JL, his reasons for not wanting to associate with a large group of Black people
stem from the hurts of his past, which he said were inflicted by family membersthers
he knew growing up.
Growing up in the inner-city, there where tons of other Black people | was not
comfortable being around. The way that my own family treated me; extendiyg fa
cousins, and what not always made fun of me when | was younger because | am not
athletic. | tried to play basketball a couple of times to no avail. In theirl @pesd
not dance, and | was the fat kid growing up. In my family | was always picked on and
| know... frankly that is how Black people are. We love to make fun of each other
and | did not want to deal with that on a regular basis.
JL continued to talk about family and support from Black peers.
| never had any interest in being around people like my family again. The pduaple w
were intellectually sound enough to realize the type of things my familyndidad

was just inappropriate and unnecessary. Those are the type of people whoyare read
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for a change and [that is where I] found my support from the Black community.

Although I have all these conversations about how much | can’t stand being around

Black people, | love my culture.

In spite of the hurts he experienced, JL wanted nothing more than to advance the position of
Black people in a positive way, even if at times he believes the Black comrdaagynot
fully support him and his lifestyle.

John, Roger, and JL spoke passionately about their desire to assume leadership
positions in the African American community; however, that desire was shemttvhen
they realized the Black community was not always supportive of their leguershi
majority White student group. John, Roger, and JL might not have had direct leadership and
interaction with the Black community but they still wanted to be involved with botheWhit
and Black leadership roles on campus. They all still wanted to leave a goodsimpds
Black men in leadership roles.

Victor and Roland saw themselves as leaders in both the Black and White
communities. Given this, they felt they had to balance working between “two worlds.”
Although both men felt a strong connection to their Black peers, they also felt atense
loneliness in their leadership roles.

Victor talked about an atmosphere of two universities on his campus: one for the
White students and another for Black students. “You have AU and AU the minoripnédit
He does not feel the two communities wanted to be one university. He talked about a
homecoming event at AU.

| was talking [to some White friends] and | was asking if people wergdoithe

coronation. And they asked me, “What is the coronation?” You know the dinner
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where there is homecoming court and stuff. They asked [if they] were allovged t

to that. “What do you mean?” “Well [BCG], that is their thing. Is that justHer t

Black Students?” | said, “No, | am going to go to the parade”; UPC put that dn. So

was like, “WOW, you don’t feel as if you can attend this university event.t Wha

one example.
This was a hard concept for Victor because he enjoyed all the events that AU Had to of
Victor continued to talk about the divide between Black and White students.

A friend was having a little get together. So | asked some of my Black frifetiesy

wanted to come with me. They told me, “We are not going to go to a White party.”

So | quickly learned that the Black people kind of just want to hang with the Black

people and the White people do not think they are allowed to hang out with the Black

people and | did not like that at all.

Victor learned to adjust his interactions when working with Black peers cechpar
working with White peers. Victor had to understand the pull and push of being in both
environments.

So when | got upset or frustrated | might raise my voice a little bit butria upset

and angry. The first couple of times | was a little frustrated... [I hadh#&eVgeer

say], “I am sorry. Did not mean to hurt your feelings.” | was like, “You did not hurt

my feelings.” We had a little bit of a disagreement but that is normal. Wherga

Black friends would not take it like that. We would have discussed it, might have

gotten a little bit heated, and it would have been over. It would not have been “I hurt

your feelings, | am sorry you got so mad” [like White peers]. Thairiseshing you

have to learn; nothing a book can teach you. You have to be in that experience. So |
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learned to express my frustration differently when | am in that predatiyn&hite
environment vs. when | am in a comfort zone [of the Black community].
Victor learned the cultural norms of the White environment on campus while aintiee s
time trying not to lose some of the cultural norms of the Black environment. Even though he
could live in both communities, at times he found it hard to balance being a leader in a
majority White group yet support the Black community.
| really did not get that much support from other students; not because they were
against me. They just did not have the same struggle that | had. | know a lot of
student leaders but you're a leader of a Black student organization which cdmes wi
a different set of rules sort of speak. They could not relate to being Black andnbeing
this majority White organization being a leader and balancing it out. | don’ttheant
Black community to feel | turn my back on them. [Yet] | don’t want the White
community to think I am not about business and only helping out the Black students.
Nobody really had that experience.
Victor went on to talk about how even the way he dressed changed depending on the
environment.
The energy that you have to put out there to be a leader of a White group is so much.
Sometimes | feel like there is a whole suit [that] | have to put on. | put on my shirt
and tie. With that comes a way to speak so that people understand where | [am]
coming from. There is an attitude, there is a demeanor, that goes into beidgra lea
of a White group. Whereas, | don’t have to [put on a suit] when | am hanging out with
my Black friends or at a Black organizational meeting. Even if | don’t do #tladf |

am regular old [Victor], who has on jeans and t-shirt; my opinion still matters.
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Whereas, [if] | just don’t have a total suit on, | will not have the same impact on SAC
or [at a] SGA meeting.

Victor continued to talk about trying to still be supportive of the Black communitigahi

the same time gaining the respect of the White community.
As a person sitting on SAC, being Black, and now having to relate back to the Black
student organizations what they need to do [in order] to receive more money. | tell
them they might want to make sure you are collaborating, if you want to barigypri
one. | can give you that advice and technically that advise | can give anylaoady
just going out of my way to give it to you. | felt as if the Black student groups expect
really special treatment. [Black groups would tell me] “So my SAC pack isuclue
Friday by 5; can | turn it in next Wednesday?” “No, no you cannot”; or they might
not have [the] advisor’s signature on it. “Can we turn it in?” “No.” It's sort j&§ |
them asking me, “Can you hook me up?” “Yes, | want to help you out.” It has been
challenging because people would say, “Man, he got into this position of power and
he crossed over and is not willing to help us out.” “No, | am not doing that, my way
of helping you out is ..” We have 350 student organizationsSo if each one of
them turns in a SAC pack, | have at least 350 SAC packs and who knows how many
programs they are trying to put on in a quarter. If | am looking though [them] and |
[see that] you don’t have any advisor signature on there and it is 1 o’clock on, Friday
| might just give you a call to say “Hey, you need to come in here, pick up your SAC
pack, and get you advisor signature.” That is me helping you out. Now the Pokemon
club that is all White; | might not know anyone from their group. | might not look at

it until it is time to go over SAC packs. They are ineligible because no advisor
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signature. That is me helping you out. It has been my experience that the Black
students don't see it that way.
Victor gave another example of how he balanced his attempt to live in both conesani
follow the SAC rules.
| might not have lived up to what the White students felt | would be on SAC
executive board. They thought | was going to be easier on the Black student
organizations, mainly [BCG] and NPHC, but when | told their representatives, “You
miss another meeting you will be put off,” it shocked them.
Staying fair was important to Victor and all the other participants. Tleeg personally
offended and deeply hurt when members of the Black community looked down on them or
spoke negatively about them due to their leadership within a majority White student
organization. This really hit home for Victor. It was difficult for him to redlenicow, at
times, he felt more respected by White people than Black people.
What the Black students feel and think about me matters to me more than what White
students think about me. To hear, “You don’t care about us, we look to you as a
leader, and you are not there,” that's the one that kinds of hurts.
Victor knew he had to distinguish himself from his Black peers to make it adex I a
majority White student group. Many times they did not understand how in his role, he was
also serving as a leader to the Black community.
| am not into some of the same things that a lot of the others [are], espelaaky B
males; so there is already a disconnection. Five days out of [the] week yoe ste
least business casual or in some type of shirt and tie. Black people would ask me,

“Can you go one day without a shirt and tie?” And so there is a disconnect right there
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Bringing together the two communities was a goal for Victor. He admitteals difficult.
When he supported issues the Black community cared about, they adored him. On the other
hand, when he supported issues they opposed, he became the outcast and no one wanted to
befriend him. Victor continued to work to balance AU and AU the minority edition.
At some level, each participant shared the same sentiments. They h# falllt
between White and Black communities. They all struggled to find ways to workieffgc
between the two communities. Roland and George both had interactions similaottsVict
with Black and White peers. They too were a part of the larger Black community fatedl W
community yet struggled to get the two communities to work together.
Roland felt he received more respect from his White peers than from his Béask pe
“To be honest, a lot of people looked up to me, especially people in my chapter.” Het still fel
respected by the Black community but the people who saw the larger impact of him being
leader were his White peers. “People could have thought something but no one ever said
anything to me. | have not seen any negative attitudes.” He thought this \maséethis
previous involvement with the Black community.
[In BCG], | was a general body member and the time commitment cenfkgth my
involvement with IFC. So | could no longer be a member of [BCG]. | think | did it for
a full year. | was also treasurer in [BCG], which is also an all Africaredcan
organization, on the executive board for three years. | made some good relationships
and [positive] interaction on the executive board, advisor as well as general body
members. At the time, they all knew when | took on the president position; they wer

all proud of me.
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Even with this past experience, he had little interaction with the genlacd & mmunity
with his position on IFC. “The average Black student, | really did not have angatite
with them. If anything, | would think it was positive. To be honest, | don’t think anyone
knew that | was IFC president.”

Roland tried to get all the Greek councils to work together as a startgaieientire
campus together. He felt getting the two Greek communities to work togethét be the
best opportunity to bridge the racial gap at AU. The presidents of the council worked
together fine but it was difficult to get the general membership to do predogether.

[l was] hopeful [to] bring some unity within the communities, not only within Greek

life. Like, for example, my position on SAC. [l got to] bring [together] other

organizations on campus. Just [me working at] being more together [with groups]
brings that kind of link between the African American community, which | am a part
of, and the majority community in term of [AU] student population.

It was hard to get the general body and communities to see the value of workihgrtoget

George also felt the pressure to balance his interaction with both Whiteaakd Bl
peers. Like Roland and Victor, George was active in BGC before he watea déa
majority White student group. He first got his major support from the Black comntarbgy
VP of SGA because of the relationships he had in BGC: “Especially | had aslgpmdrt
from the African American community.” White students also found respect forshdidahe
other participants. “Even those in majority White organizations saw that loverje the
campus] and had a lot of respect for me.” George kept his connections with the Black

community by trying to attend BGC meetings.
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Fortunately a lot of the leaders and people [African Americans] on campustmade i

easier for me to be able to balance. | still tried to attend the BSA meetsogne of

the meetings/events going on in the MC and | enjoyed going. That is one ohtle thi

that keeps me going [and my spirits up]. Being a Black man on the campus, the

African American community at least to me was very supportive of aéffoyts. It

made it easy for me [to lead]. | really wanted to come back and stay actihee i

organizations [that] | have already been active in before. So when it camaadw

it was not really that hard for me to stay active, especially since tieaAfr

Americans was a strong base and support for the SGA slate that | ran @ayanyw
Attending African American meetings and events was like “coming horoegrding to
George. This was his way to balance the two environments. Continuing those strong
relationships with the BCG groups helped him to navigate both communities in order to
make changes.

All of the students had to find their individual way to balance the expectations
between the two different environments. For some of them, it was easier tojlstihin
the White environment and not try to be directly involved in leadership roles in the Black
community. Others had to find a way to balance the pull from the Black community and the
White community. Overall, all of the participants truly believed that tirere making a
difference in how African American men were perceived on their campus.€lcbywere
leading and promoting the Black community in a positive light, even if the commuamsty w
not totally in support of them.

Perfectionism
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The participants all shared the feeling that they have to be perfect aergptiees
of the African American race. All the participants felt as if they @éoat make any mistakes.
Each one of the participants spoke about how he had to be a role model for those who might
follow in his footsteps as leaders.
George felt a strong responsibility to not humiliate himself or his Hesaw
himself as the only one holding up the Black community on campus.
The brunt of the community [is] on my shoulders. | always want to not only work
well for me, but definitely wanted to make sure | show [Black people in] a positive
light though my actions. | know that | stand out a little bit so | definitely veatate
make sure | reflected the community in a good light as well. They saw anBlask
leader on campus so no time for [me to] mess up.
George continued to talk about how he needed to make sure people were looking at him and
other Black males in a good light.
As a Black male, | thought not only [did | have] to represent for myself but for
everyone else. Being a Black male | need to show us in a good light. | took some of
the negative going on and brought out the positive things to SGA. | guess being
involved in majority White organizations [you] just kind of have like to carry the
brunt of the African American community on your shoulder.
Roland also agreed that he felt he had to show people that African Americans can be
leaders.
| was able to show that African American students can lead this group ancealso w

could create positive change and that | was not living up to [stereotyped] thoughts
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they had about African Americans or that | fit the ideas on which they grew up

learning.
Roland continued,

| can definitely see myself as role model in terms of helping Africanrisane

students take advantage of all a college campus has to offer. | would deégitety

with that. | currently don’t have a role model. | should not say that; a role niadel t

has had the experience | had. You know, | am setting the foundation so that

potentially | could be a role model for incoming students who grew up in the same

community [as] | [grew] up in. Who might have the experience of becoming a

member of a White organization and lead a White organization. | would want to share

and be a role model. [The] African American community in general [should be]
sharing those types [of] experiences and hoping that person’s expenautes
encourage them to get involved outside of their comfort zone.
Both George and Roland wanted to prove that African American men can do the job and
become role models for future African American men.

Victor wanted to have African American men seen in a positive light. He kneasit
going to be hard to change people’s views. “I recognize | have to work harder andzecog
| have to be twice as good.” All of the participants talked about working harder; eit
consciously or unconsciously. Victor said,

Self consciously, | have said to myself that | am not going to go into thiggeet
go into any situation under prepared or average prepared. | really try mgtharde

know all the information. Just because | want them to know that | know what is on it.
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| want people to know that | have all the information and if | don’t know | will find

the answer. | feel that is the only way to be on an even playing field.

The need to work hard was conveyed by all the participants so they would not make any
mistakes. Victor said,

Number one thing to do is to stay on top of your game, so to speak, at all times. |

think that they are sort of waiting for you to slip up and how you are going to deal

with that. How big of a slip up it's going to be.
Roger also dealt with his need to be perfect by being more prepared.

| have to be more prepared and more serious than possibly a white person would need

to be as a leader. | want to do a better job just because | know | may be perceived in a

certain way. So it made me better prepared for a meeting. | guessapipaould

be the biggest thing.

Eyes are always on these students, waiting for them to make a mistake.

Sidney talked about how few people have any faith or belief in his generation. “Our
generation gets such a negative rep of not wanting to do positive things. Espgdaicdiy
Americans and African American males for sure have a negative percéptnis brings
extra pressure on them to be perfect so they do not fall into the stereotypeyoBkatk
man. JL talked about trying to break stereotypes.

There is a stereotype that Black people are always late. | was latgeaidbi). | don’t

think it was because | was Black; | think it was my schedule was faptopact and

| was trying to run from one place to another. | was late a lot. Honestly Saga

being Black has nothing to do with it. Just some miscommunication between my

calendars because | sink my calendar and outlook at home and at work the secretary
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was putting stuff on my calendar so | would miss it. | really did not want people to
think Black people are always late.
Even when things were out of their control, the participants still felt as ifitaéyo be
perfect all the time.
The students knew it is not easy to be perfect but they all felt the sansswhydid:
“Being successful and have it all; | can do that. | really can have itiatlydu have to work
for it; it's not going to be easy.” They knew if they wanted to be succesgfubaivthe
negative baggage society places on African American males, they had todog gént
qguest for perfection, in many regards, drove their success. They sought to debtink nega
stereotypes and one way to accomplish this is to avoid making mistakes or ire ésdsnc
perfect.
Power and Influence
Participants viewed majority White student organizations as having moes pad/
influence than BCGs. They all joined to gain some type of power and influence on campus
Their desire to join White organizations was not about the group being majority White but
rather about which groups had influence on campus. Roger talked about why ha joined
majority White student group.
As [for joining] majority White groups, | guess | did not even really think bike
that. | just kind of got involved. | walked down [Greek Row], saw the [Greek house
name] house, and like it was huge. Then, they did a lot on campus. | kind of have this
mind set of doing everything and take it over. Well, how can | take over [Greek
Row]? Well, you know, join the biggest house on [Greek Row]. How can | take over

the resident hall? Well, maybe | can be elected to the highest position @sittent
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hall. | mean that is what drew me in, the ability to have influence. It seenthdike

majority White organizations give you more influence on campus.
Roger continued to explain his point of view,

It was more about what | saw on campus. | saw [majority White groups] having an

influence on people and how can | be a part of that. The fact was that | saw it as a

way to get more power on campus [and] more influence.

For Roger, this was one of the main reasons he got involved. He wanted to makerecdiffere
and was attracted to those groups who he believed to have the most influence and power on
campus.

| believe the way that it is, the groups that run things on campus, the most powerful

groups as far as influence, are majority White groups. Be it your RHA, SGA, dnd hal

council who basically are the student voice on campus. They are all majority White
organizations so | think a lot of Black men need to see that [and] join an organization
like that. If you want to have your voice be heard, you need to join organizations like
these.

George also saw majority White groups as a way to gain power and influence.
George’s viewpoint was that the more involved you got with majority White groups, the
more you could learn how to make changes on campus.

It is the highest government body at the university for the students and | diefinite

wanted to be involved. You can’t complain unless you actually do something. Then

you learn the inner workings of the campus. SGA to me was one of the best ways to

get involved and actually get something done.
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George continued to talk about how majority White groups have direct contact with the
upper-level administrators and other groups do not. “A group like SGA brings a lot of
different groups and issues together so it is easier for them as a groupdeneeverybody
and administration can just talk to them.” George understood the need to be in a group that
had access to upper-level administrators to make changes on campus. He felt thagjust be
in a BCG was not going to provide him with the opportunity to really influence policy
change on his campus.

Victor knew that he had a strong role of influence on campus, since he was one of
two Black leaders on campus in a majority White student group. He only wished there wer
more Black leaders at his university. “I don’'t want to be one of two or three Bldek ma
students that they [administrators] know they can count on. Know you can count on a lot
more of us. It is about getting more people engaged with White groups.” Victanueshtio
talk about how scared some Black people were of having power and influence on campus
because they knew people would hold them accountable. “[It is] intimidatifigsfhbut
empowering after you [have] been a leader in [a] White group.” Victor wdatshare his
knowledge with other Black men so they would want to gain power and influence as well.
All of the participants talked about wanting to be a role model and encouragingtotters
what they did on campus.

Even today | had a freshman and a sophomore come up to me and ask my advice

about issues about their student organization and how to deal with being the only

Black in their classroom. | think now that they see how I function in the two major

leadership roles | have on campus, they want to have that type of influence.
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Role modeling is very important to the participants to share the power of knowledger. “Oth
people, especially Black males, need a path to follow if they want to go and ddisgmet
with White students.”
JL talked about influencing his campus and forging a path for others to follow. JL
believed that if you want to make a difference you have to get involved withahpsgthat
have the power to make a change. For him, those were majority White student groups.
[I am] leaving a legacy. Things are not going to change unless you clhange t
frankly. If people can continue to think that life is going to go on and things are going
to just change that is true but that is not the same thing as [making a] changer. In orde
for something to truly change in a positive way you have to be the one to create the
change by getting involved outside of your comfort zone.
He felt that one of his roles as a Black man leading a majority White grasipovinfluence
the student body at the highest level. He enjoyed showing people that race doesenot matt
but rather that the skills to be a leader are truly the important part.
Sidney wanted to be that student with all the information. He learned that through
being in a majority White group he could get that power and influence.
| became one of those students that was privileged to information that certientst
don’t know or they don’t have administrators or people to tell them the information. |
had people continuously telling me things that are changing at the univeossincg
my 2" semester | always knew what was going on around campus. | just became that
guy; | was the one who would know what was going on. | would be a student that
could help. If I don’t see things going in the right direction for the student body,

could speak up for the students.
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He wanted to move from just being an average student to one with power and influence. “I
wanted to go to the next level in my opinion, which was the SGA, which | really dvemnte
do.” Sidney continued to speak about how he used his influence as the student leading a
majority White group to help support BCGs. “I have been active and involved and given a lot
of advice to their president [BCG] last year.” All of the participantslited Sidney once they
came to campus. They all wanted to be highly involved and make a difference, not only
within the African American community but also campus-wide. Sidney expredsete got
involved,
| am not a person who can sit back and just watch things happen. | am the type of
person, | want to lead and be active. | just wanted to be in a spot where | can
influence change. | want to inspire others.
Sidney, like the other participants, viewed majority White groups as the topfenéilence
and power. “SGA was the last stop in organizations. It was on a different level.”
The idea of being the big man on campus also resonated with Roland, who stated, “I
just wanted to have a big position on campus.” Roland enjoyed his power and influence.
[l like] to give feedback to administrators and peers and do an effective job with it. |
was an honor to have that and go to back to homecoming. To be able to tell stories
and share with other people, that | had that opportunity to lead [IFC].
Roland sees the impact of having African Americans in leadership rolea wigjority
White groups because it can help build a better understanding of cultural diffeagikce
views of campus life. He believed that his example as IFC president wadl fastor in the

election of an African American SGA president at AU.

www.manaraa.com



112

That is a pretty big position on campus and for him to be an African American male. |
hope he makes an impact not only on African Americans but the overall community.
Another African American student who is in this high leadership position that is
doing the job and going to do the job well. So hopefully it will motivate people in
smaller organizations that they are in to take on those leadership positions ared be abl
to work with students who are not like them or who are Caucasian or majority in the
university community.
All of the participants wanted to make the campus better for everyone. They hoped
through their leadership that they could leverage the power and influence thatvzitimié
to bridge the racial divide on campus. They all mentioned at some point that being involved
in a majority White group helped them to gain power and influence. | think Roger said it
best.
| can do things in the African American community that a Caucasian studentdeca
| have the ear of both sides of the community. | know | could have gone over to
[BCG] and be an outstanding leader but would not have the same influence as | got in
a majority White group.
These students felt that to make a different on campus, they had to be a part of a White
student group. They needed to be within the system to change the system.
Black Identity Development
Using Jackson’s Black Identity Development model (BID), a person can bg of a
the five stages or transitioning between stages depending on the contextlofethei
(Jackson, 2001). These stages do not always flow in a linear direction; rather, sanh per

can exhibit a combination of stages. In general, | believe my participansitioned mostly
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between stages @éfcceptancein which Blacks accept White views of Black people and
attempt to conform to White standards and nofRejefinitionjn which Blacks reaffirm
their BlacknessandInternalization in which Blacks adopt a multicultural perspective to
bring world views togetheiThey all strive to be at tHaternalizationstage; through their
actions, they seek to cultivate an inclusive environment as leaders of majorigyghMhips.

To better explain the stages through which the participants transitiongid, | w
examine the responses of each one of the participants with regard to the stages to
demonstrate where they fit or do not fit in the Black Identity Development misi). (
Again it is important to note that a participant can be in several stages at once

Based on my analysis of the data, | found that none of the participants were at the
Naive stage of BID. The Naive stage is when a person has little conscialssaceness
of one’s race. However, | believe John is in a transition phaseNaiweto Acceptance.
John talked about how he is just now starting to think about how race has affected him.
“Really you asking me to do this [study] is right around the time I've been tigrabout
myself and what race means to me.” John also exhibits aspectsfaicy@ancetage,
where the prevailing White perception of Black culture is right. Based on &ragtibns
with an African American male RA in his building, he believed that he doest mutofithe
social construct of the Black image in society. “I almost feel in a weiydl®ss accepted
from other Black people than White people. Because | am not Black how they think it should
be.”

Roger is at thécceptancetage of wanting people to view him and other Black
people as just people. “I just feel that | was more of an individual. I kind of like going

beyond the role that society places on me.” He believes it is important to legdraéym
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white student group in order to gain power and make changes on campus. He also shows
evidence of th&edefinitionstage because he is rethinking views of Black men and sees that
he may have a role in helping to change perceptions. “I guess my impact is to makeapeopl
little bit more open minded to realize a young Black man is just as capablenifore

capable [than] his White counterparts to lead a group.”

George is at thRedefinitionstage where he is proud to be African American and
even more proud of his accomplishments as a leader. He wanted to be seen in aigbsitive |
as a Black man. George reflected,

| figure, you know, if I do well it would not come back negatively on the community.

| did not want that to be viewed in a negative way, which would cause folks to look

down on those [Black men] who come after me.
He wants to redefine some of the negative stereotypes placed on black peoplealipecifi
black men. He works hard not to embarrass himself or his race. One of his goals is to
preserve and serve as an example of positive black manhood. He believes hisipeaders
SGA is one way of accomplishing this, while also blazing new trails for otimaritres to
follow.

Roland was at thAcceptancetage because he was looking for a group that was
more aligned with his personality. “[I am] showing who | am [and] what | have ¢o; g%u
know, seeing if my goals align with the organization’s goals.” Roland found iN&ite
organization, IFC, was the group that best aligned with his personality dsdlgka his
fellow study participants, he wants to shine a positive spotlight on Africamiéanemen.

He believes he accomplishes this through his interaction with White peers.
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Also like Roland, Victor is at thAcceptancestage. Victor learned that he needed to
expand his circle in order to be successful. “I recognized early on that you stayniot
your own comfort zone in order to be really successful.” He saw the “low valuetysoc
placed on Black cultural groups and felt the only way to gain power was througtskepder
in a majority White student organization. As a leader of a majority student grodecided
to dress up regularly in hopes of gaining the respect of his White peers. “fhbaght |
was going to be the new GA (Graduate Assistant) because | came inipralegeess to the
first meeting.” Unlike some of his black and white peers, he decided to avoichgvgsans
and t-shirts, choosing instead business and/or business causal apparel.

Based on JL’s interviews, | believe he is atRealefinitionstage. During the
Redefinitionstage, a person is not clear about what it means to have membership in a racial
group personally. JL only wants to be around African American people who think positively
He made a conscious choice not to associate with African Americans videtidwveed did
not positively present the race. JL is starting to become comfortable wittehtgy. “I am
comfortable with myself, | am comfortable with the person | have becomerastilla
becoming.”

Sidney is in thé\cceptancestage where he is working to gain power and influence on
campus. He saw majority White student groups as the conduit necessary to mekeracdif
on campus. “l was spending like 25 hours a week just on BSA stuff. In my mind it was not
really fulfilling. | did not see any results.” Sidney thought that people medeork harder

and not worry about racism stopping them.
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A lot of things don’t even bother me. A lot of things might have happened and | don’t
notice them. | really don’t notice things like that because it's not a pary of m
consciousness. | really don’t think about it in a racial manner, unless it is vety ove
In general, each participant showed some aspects of being in the Accefstigace st
some more than others. As a leader in a majority white student organizationhall of t
participants fully understood and embraced the notion that their leadership in these
organizations would be their “ticket to resources.” For them, access to rescanceelp
them redefine the perceptions others have of African Americans. Overalglitlaey striving
to be at thénternalizationstage by working to achieve a more unified college campus. They
all recognize their “blackness”; yet individually, they are still wogkio define what it
means to them.
Summary
In this chapter, | presented the findings of the study. I identified folorrtte@mes
from the data: 1) Natural transition; 2) Pull between Black and White comps)r8)i
Perfectionism and 4) Power and Influence. When presented collectively,Hbasest
provide an understanding of the experiences of African American college men leading
majority White student groups. Based on my conversations with the participaatsable
to provide a detailed description of their experience, which helped to explain ldekr B
Identity Development.
In Chapter 6, | provide a summary of the study, present the findings aelidteyto
my research questions, and discuss the findings in light of previous literaturénaferc
also includes a discussion of implications for student affairs professionaés| asw

suggestions for future research.
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CHAPTER 6. DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS

In this chapter, | discuss the four themes within the context of the existragure. |
then summarize the study and use my findings to answer the research quedtmurideda
the study. Moreover, in this chapter | highlight implications and recommendaticstsidient
affairs professionals as they work with African American men. Finb#yggest future
research related to this topic and close with a short personal reflection.

Discussion of the Themes

The four major themes that emerged from this study were naturalitangie pull
between Black and White communities, perfectionism, and power and influence.sthe fir
theme natural transition,emerged because all of the participants discussed how significant
their past leadership and exposure to the White environment was in making them feel
comfortable in assuming leadership positions in predominantly White collegeizagons.
They used past experiences to better adapt to the cultural shock that many sfutt#ots
experience during their time at a PWI. Those past experiences helpetb thhanslate and to
better understand their role as an African American male. This naturatitraios
continuation of leadership roles fits with propositions found in Tinto’s (1993) theory of
student departure and Astin’s (1993) theory of involvement. The participants talked about
past experiences in high school that helped to shape their willingness to be dbeve at
collegiate level. Once they came to campus, they felt an overarching telse involved.
This involvement freshmen year follows Astin’s theory of involvement, in whichatedst
that the greater the “student’s involvement in college, the greater will laenient of
student learning and personal development” (Astin, 1999, p. 529). As the students in this

study become more involved in larger campus groups they talked about the bersfitngf g
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a well-rounded college education. All of them would encourage other Black men to become
involved with a majority White group. They came to campus freshman year wembeg
involved and made connections. The connections these men made validated Tinto’s (1993)
theory of student departure, in which he stressed that universities should “strioetigor
both student learning and retention through actively involving students in some
cooperative/collaborative fashion that builds both learning and community merpbershi
(Tinto, 1993, p. 169). The participants were able to make strong connections with the campus
so they felt supported and, in turn, wanted to improve the entire campus life by beacdigra |
in those majority White groups perceived to have power and influence. They all wanted t
continue to make a difference like they did during their high school years.ipzartsc
discussed a variety of rich examples that highlighted how their early pirierces assisted
them in their journey to becoming a leader in a majority White student group.

As described in chapter 4, the participants spoke about their past experiehdbs wit
White community, which helped them to adjust to a PWI. Because of their relaasty
adjustment, they felt comfortable in becoming leaders of majority White stuaemsy This
finding confirms the findings of LaVant and Terrell (1994) that ethnic minouiyesits’
experiences during high school will affect their involvement in governance at. PAAling
this level of comfort, they found it easy to negotiate space as a leader.

Each one of the participants spoke about the division of their campus by race. It was
hard to be in the middle of this campus racial divide. Thus, lmihgd between the Black
and White communitiesmerged as a theme in the study. All of the participants had some
level of conflict in balancing their role as a student leader in a majority \ftutg and the

social pressure to support and be a part of the Black community. In chapter Bntguteny
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analysis of where each participant fell in relation to the BID theorkgdac 2001). Each of
these men appeared to shift betweendibeeptancandIinternalizationstages of
development, a finding that aligns with Mitchell and Dell’s (1992) study. MitemrallDell
(1992) discovered that “as people become more comfortable with their racialidiesti
holding predominantly Internalization attitudes), they are more likely padisnterest and
openness in both cultural and noncultural activities” (p. 42). This finding also aligns with
Taylor and Howard-Hamilton’s (1995) suggestion that a higher level of out-af-clas
involvement creates a stronger racial identity development. In my studygolvéred that

five of the participants were in tiieceptancetage and two of them were in tRedefinition
stage. My research contradicts previous research that the more advaecsohas with
regard to Black identity, the more likely the person is to be involved with maywhite
student groups. | discovered that an African American male college student clatheran
a majority White group as long as he finds a value or an interest in the organizatiotteno ma
what BID stage he exhibits.

All of the participants had overall positive interactions with the White commanitie
but some of them experienced a negative reaction from the Black community to their
leadership role in a majority White student group. The students found it difficuhes, to
be supportive of the Black community without compromising their leadership positioa in t
majority White group. The men worked to negotiate access to a leadership role within a
majority White group by bringing a diverse point of view to those majority Whitkest
groups. They all worked hard to be the link between the Black and White campus
communities through their leadership roles. They all had the desire to be a pdimaf or

ways to support and be accepted by the Black community. Some were more awtépied
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the Black community than others but each one had to find their own balance in the two
communities. They are able to balance out the two communities because of theetodes
achieve thénternalizationstage of the BID.

The third theme to emerge wasrfectionismNone of the men wanted to leave a
negative image for the next Black person to overcome. As a result, they believedithey ha
be perfect. They did not want to succumb to the negative stereotypes assotraiidaki
men: lazy and irresponsible. Over and over, the men talked about carrying the Béagk rac
their backs. Similarly, Harper and Quaye’s (2007) study about African Amarnieée
students examined this challenge African American men face as leadersod faynd
African American male leaders “articulated a commitment to upkftAfrican American
community (both on campus and broadly defined) and devoted [themselves] to dispelling
stereotypes, breaking doing barriers, and opening new doors for other Africaic&mer
students on [their campus]” (pp. 134-135). Even though participants in my study held
leadership roles in majority White groups, they were compelled to uplift theaAfri
American race; this is a direct reflection of their BID stage. In tugys students are striving
to redefine what it means to be Black and bring the Black and White commurases cl
You can see this in tHeedefinitionandinternalizationstages of the participants. The best
example of the students striving to bring the Black and White communities togeile be
the issue of having two different homecomings. At AU and GU, there are “Black
homecoming events” and “White homecoming events” on campus. Victor at AU, laswel
JL and Sidney at GU, has been working to create only one homecoming at which every
student feels valued. The three of them felt that having a Black and White homewasing

driving the two communities farther apart. All of the participants wanted tdimedbeir
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Blackness to be something positive on campus and in order to do that they got involved in
majority White student groups. Harper and Quaye (2007) went on to say that participants
mainstream student organizations join the group because of the inadequatntapos of
Black students and their issues. In contrast, in my study | found that tbaatatwas only
part of my participants’ motivation. They also sought to positively change thewoity for
all students on campus.

The final theme to emerge in this study was the men’s desire tp@aar and
influence Each participant perceived that leading a majority White group wag towgain
power and influence on campus. They wanted to make a difference on campus andédelt Whit
groups had more power and influence than cultural groups. Continuing on the same path of
reasoning, Harper and Quaye (2007) found that many of the men in their study joined
mainstream groups in order to gain influence. The difference between the twgginithat
Harper and Quaye'’s participants were interested in gaining influerstgport Black groups
on campus while the men in this study wanted to gain influence to help change the entire
campus. Another difference between the two studies is that the men in my study were
leaders of majority White groups and Harper and Quaye did not make clear if their
participants held any leadership roles in majority White groups or werecfive& enembers
of these groups. The men in my study had to work within an agenda that would work out best
for the entire group and not just what was best for the Black community. Their hofeatvas
what they did would be best for the entire community.

Summary of the Study
The purpose of this study was to gain a deeper understanding of the experience of

African American college men leading majority White student groups. Tdg stas
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conducted with seven African American men from three different institutimasdd in the
Midwestern part of the United States of America. Utilizing a phenomenolqugcspective,
data were collected through three individual interviews with each particilathe
interviews were audio-taped and transcribed, and then transcripts were cnsiyzethe
phenomenological analysis approach outlined by Moustakos (1994).

Discussion of Research Questions

| will examine how the findings relate to each of the primary research gp®sti
guiding the study: (a) What motivates these men in their desire to assueshgain
majority white student groups? (b) How do African American men negotia¢ssoto
leadership roles within student groups that have historically not been led by indiwichaal
are non-White student leaders? (c) What benefits do they perceive fronrméoéiement in
majority white student groups? and (d) During their leadership in a majdrity student
group, with which stage(s) within the Black Identity Development model do tHesar
American men most align?

What motivates these men in their desire to assume leadership in majority \Atheta st
groups?

Motivational factors for these men to take on leadership roles in majoritg Whit
student groups come from their past experiences. Each one of the particiggrastha
experience working with White peers. It was only a natural transitioméon to become
involved once they came to college. Many of them felt the responsibility to continue the
leadership roles from high school into college. They had a desire to gain palvaflaence
to make a difference on their campus. They saw on their campus that majoritysithets

groups had most of the power and influence. They understood from past experience that
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becoming a leader in one of those majority White groups would place them in a position of
power and influence.
How do African American men negotiate access into leadership roles within student groups
that have historically not been led by individuals who are non-White student leaders?

To access leadership roles of majority White groups, each of the parsdigahto
find ways to balance their relationship with the Black community and the White woitym
Each man had his own way of finding balance but the one thing they all had in common was
that they wanted to present Black men in a positive light. Each man wanted to help move the
Black community forward by showing the White community that Black men are good
leaders rather than reinforcing the negative stereotypes thatygm@sénts. They had added
pressure in the leadership role of a majority White student group to be perfectelt tiegt
they needed to be perfect in the eyes of both the Black and White community. This need to
be perfect made the men feel alone at times because they could not just bage @lkege
student. To combat the low expectations that society has of Black men, they took it upon
themselves to live up to their personal expectations of perfectionism.
What benefits do they perceive from their involvement in majority White strdeps?

Each participant articulated that they would encourage other Black men to get
involved in majority White student groups. They saw a variety of benefits by inenlged
in a majority White group. One benefit they talked about was having a well-roundegecolle
experience. The participants would have not changed their experience for anytiandelt
that they were making a difference on their campus and moving the univentsigy flong

in accepting Black men as campus wide leaders.
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Another benefit of being involved was gaining leadership skills. They learned how to
work with people from a different culture. Having a cross-cultural engagesrpatience
was a benefit for the students as they learned to view the world through @uturhi lens.

This wider view of the world has helped the men who have completed their degrees within
their new work settings. Even those students still in school could see the diffierémeie
experience in college versus that of their Black peers. They all felt that moreunipes

were presented to them to interact with top level administrators than vegliabe to other
Black students. This interaction was a benefit to them in having those crassicult
experiences to expand their mind. By leading a majority White student group, the
participants were able to gain power and influence to make a difference oratheus.

During their leadership in a majority White student group, with which stage(s) within the
Black Identity Development model do these African American men most align?

The Black identity development of these participants most alignedivatstages of
AcceptancandRedefinition All of the participants had accepted some basic components of
how the majority White culture views Black people, characteristic oAtiteptancetage.

At this stage, what is part of the White culture is valued over aspectsobf &lkure. This
stage coincided with the start of the participants’ journey into leaderdiey.&ach bought
into White norms, values, and definitions of success. Using these definitionsptrghyt
leadership in majority White student groups, seeing these organizationsdbkaireuld
provide them with more power and influence than Black cultural groups.

Yet, each of them at some level is working to redefine what it means to be ®&lack t
incorporate a more positive point of view. In Redefinitionstage, the participants feel

alone because their behavior is viewed negatively by both White and Black people. The
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students are working to find that balance between White and Black communitiggaré&he
attempting to define how their Blackness affects their life. Once theyrhaste meaning of
being Black for themselves, they can then become an effective lead®ajoréty White
student group.

Overall, these men are working to create a more inclusive campus culturaréhey
all striving to be at thénternalizationstage. The participants know and feel that by working
within the majority White student groups that have power and influence, they canhmiake
campus climate more accepting of difference ethnic groups. For reasoreethdogical,
the participants did not appear to be in eitheNNh&vestage or th®esistancstage. In the
Naivestage, individuals are simply unaware of their race and the benefits akld@pde a
majority White group would not be apparent. At Besistancatage, a person is anti-White
and would have no interest in leading a majority white organization. They would be
unwilling to accept the cultural environment of White student groups. Rather, they would be
more interested in advancing the causes of African Americans throughdtanizations
such as BCG. The participants in this study became interested in beidgraoa majority
White group at the stages AfceptancandRedefinitionwith a goal to be at the
Internalizationstage, working for inclusion of all students on campus.

Limitations and Strengths

As highlighted in chapter 3, this study had one major limitation: the lack of Africa
American men who were came from the same institution. Not having all the meth&om
same institution made it difficult for me to compare experiences. Each cantpiis txan
unique campus culture which had an effect on each participant’'s experience. Another

limitation was that some of the students were not currently students at theiorstthey
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graduated the semester before | started my research. Those students had tokhmthba
experience instead of talking about the experience as it was happening.

In spite of limitations, this research study also had some strengstsl lias
familiar with all the university sites because of colleagues who workée atgtitutions and
several personal visits to the institutions prior to this study. As a resunlderstood the
campus environment. Knowing the campus environment of each institution | could ask
guestions that would relate directly to the students. With my knowledge of the imissitut
recent history, | would ask the participants how those events affected thsioméa
become a student leader in a majority White student group. My insider status asra form
leader of a majority White student group also afforded me the ability to persaiatly with
the students and build a stronger relationship. The participants in the study were ver
forthcoming with their responses, and | believe it was because they knexoheain the
same position as an undergraduate student and could relate to their feelings andcesperie
Despite not having all the participants coming from one campus, a strengthstfdievas
that | did interview at least two students who were leaders on the same camgsigablevto
get a richer understanding of the campus and their experiences, which helpedoo mgve
themes.

Implications for Student Affairs Practice

Findings from this study suggest various implications for student affairs gimer hi
education administrators. The findings from this study demonstrate the powen sthapl
exposure to leadership and the battle African Americans face betweenrgataea

responsibilities as leaders of White organizations and supporting the Blackuodgnm
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Student affairs professionals need to look closely at the high school expslénce
incoming freshmen. Students with prior leadership experience in a majoritg @bitp
could be encouraged to continue their leadership at college. Student affairs@mafeg=an
encourage these students by connecting them with the right people and resoiuebieir
leadership desires. Many times, student affairs professionals will nobueage African
American freshmen to getting involved with BSA, NPHC, and other cultural groupse The
professionals are on the front line and must never limit a student’s leaderslipitiepaut
rather expand them by sharing with them a variety of ways to become involved on.campus
Not every African American male student will arrive at college witbrpgkperiences
leading a majority White group. Student affairs professionals can dssishts without such
experiences by encouraging them to step outside of their comfort zone. The mesturdthis
felt comfortable being in a majority White group. When asked why their pegesnot
involved, the response was that other Black students did not feel comfortable in those groups.
By increasing the comfort African American men experience when wowvkithgWWhite
peers, African American men would be more likely to continue serving alonghsiate |
would suggest that the university create a leadership workshop that would speak to the needs
of African American men who desire to become effective leaders. Such a workshop would
help Black men to see that leadership is leadership regardless of a persenByrattending
the workshop Black men would gain new knowledge about working with different people of
a variety of cultures. Administrators also need to step outside of their coorerand
recruit Black men to be part of majority White groups. One recommendatmmisdt and
talk to Black men where they congregate. We cannot expect students tdh&agernfort

zone if we are not willing to do the same. We must role model leadership and building
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comfort levels for our students. We must show them that we are here to support them and
will not let them fail as a leader if they are willing to step into a newrexpee. Having an
African American male presence in majority White student organizatidingely attract
even more men of color. With increased numbers, African American men willujppbe
among each other and not feel as if they are alone in the organization. Moréarfiteot,
students are unwilling to try new things, especially if they are the onlyrging it.

Establishing a mentorship program is another way to improve African Ameridan ma
leadership across campus. For example, an African American male with pasthugh s
experience working with majority White peers could be paired with a studentrvbexdaat
college with no prior high school experience in this area. To do this, student affairs
professionals really need to take the time to get to know the students; howewglea si
freshman questionnaire could generate enough information to start the process.

Student affairs professionals must reexamine why majority White groupsion the
campuses make African American men feel uncomfortable. One way to fimhgutfrican
American men feel uncomfortable is to conduct a campus climate study withsadn
student organizations. Having more Black men involved in majority White groups,Jvdyelie
will help with the overall educational experience of the university. The mt@ections
college students have with other cultures, the more they will be encourageddicorefle
multicultural issues and grow during their college experience. The respibysibéan
institution of higher education is to develop well-rounded, educated members of society.
Having Black men in majority White groups would only enhance the institution’somiss
this respect. As White students see more Black men in majority White groupgcibiel

focus less on their racial differences but rather look deeper into thety &biead. These
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experiences with Black men in college would carry over into a post-graduation outlook on
society. Once we understand the reason behind Black man not being involved, we can work
toward opening those groups up so that universities can truly be diverse educational
environments.

Understanding the battles African American men struggle through as theypato
balance their lives between the Black and White communities is very imporsastident
affairs professionals, we need to be aware of those struggles when we askcamr A
American student leaders to support or not support different university issues. Weakeist m
sure the students are ready for the social fall out of the decisions theysraktudent
leader. Students need to know that leadership does not equate with perfection. Stugent affai
professionals must remind these students that it is okay to make a mistake #rel/thed
only human. This means reminding students that they are student-leaderdersstiedents.
African American men at this level of leadership feel alone with the burdée chte on
their shoulders so support from another source is critical, especially support camatly di
from the university.

This study also points to the need to gain an understanding of why people believe
only majority White groups on campus have “power and influence.” Student affairs
professionals should look at how they promote and support a variety of campus
organizations. How does this sense of superior student groups develop? How can student
affairs professionals make every group feel as if they have some Igy@hef and
influence? Universities and colleges desiring to bring equality to appesigroups should
ensure that they all receive the same resources and advisor support frardeheadtairs

professional staff.
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Recommendations for Future Research

This research study helps to fill the gap in the literature about Africamiéane
college men. As mentioned in chapter 1, there is a lack of research about thenezpsrie
African American college men. There is even less research on Africaricamenen who
have successful college experiences.

Future research is needed about African American men who attend or grachrated f
a majority Black high school and go on to attend a PWI and become leaders withinymajorit
White student groups. Student affairs can not just rely on one type of student to assume
leadership positions but must work to develop all students who enter higher educational
environments. In my study, only JL had attended a majority Black high school and he had
previously experienced living and going to school in a predominantly White environment.
Would the experiences and views of the students differ greatly if they hademutestta
majority White high school? Another research topic building on this research would be to
find out how these Black male leaders of majority White student groups are peiogive
others. Additionally, research should compare the experiences of African Ameren with
those of African American women leading majority White groups. Future réssanald
also explore the experience of other non-dominant students in leadership positions, such as
Latinos, Native Americans, Asian Americans, LGBT students, etc. Resesastioalld also
investigate why students believe that they can gain power and influencaraolght
majority White groups. How and why does that idea play out on college campuses? What can
be done to combat it?

As | began my research, President Barack Obama had begun his bid for the

presidency of the United States of America. Although on a much larger seadgpkrience
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as a leader is similar to those of the participants in this study. Presiomi&a@ presidency
and path to the White House offers encouragement for future research on Afrieginakm
men and their abilities to lead. For example, researchers could compare-taedopost-
Obama eras and measure the effects of his presidency on African Ameriedaadarship
on campuses across the country. Now that African American men have witnestsieand
what is possible, will they step outside of their comfort zone and lead?
Conclusion

Through my research, | have uncovered the lived experience of Africancameri
college men who are leading majority White student groups. In my conversattbresagh
participant, | realized something: each one enjoyed his leadership expsrarntheld no
regrets. They felt that they were able to maintain their “Blackrass’still successfully
serve as a campus leader. A part of preserving their “Blackness” may beridbet i
unwavering support of the Black community. They all attributed their experasa leader
in a majority White group to their growth as a person. More importantly, thes&ltheir
experience as a leader was not about being Black or White but serving aggadtleader
on their campus. Without this experience all of the participants felt that theg nwoiibe as
successful as they are. Some of them felt that their role on campus is tmethegshave
continued their education.

| was able to compare the experiences of these Black men as camplsadets to
my own. Like the participants, | also wondered if anyone else had the sparerces as
me. Luckily for me, | did not have to wonder long. | was blessed to meet JgihBwho
served as SGA President at University of Cincinnati the same yelaough we were

separated by miles and served two different campuses, we each provided supipert for t
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other. He was going through some of the same issues on his campus as | was on mine. My
experience, and Jeff’s, led me to explore this research topic, which gave birth to this
dissertation.

| recall researching and reading everything | could find about Black menyTo m
dismay, | could only find research about the failed experiences of Afringriéan men
(i.e., lack of involvement, increasing drop-out rates, low GPASs, etc.) and little &leaut t
successes. | wanted to know more about Black men, like me and Jeff, who wersfslates
a PWI. | wanted to uncover their experiences and share their stories. i seasnivhat |
would find. | knew Jeff and | could not be the only ones; my goal, through this reseasch, w
to give African American men hope and let them know that they are not alone.

Lastly, | wanted to conduct this research after spending five years imisaifirs at
Ball State University. During my time there, | observed African Anagrimen. | watched
them and | mentored them. | watched them shy away from campus-wide |lgadeleshi
Why | asked them why they were not leading, they did not have a concrete. igastly,
they stated, “I am not uncomfortable working with White people” or “working g t
many White people.” | realized these men needed encouragement to break threegh the
perceived barriers. So | began to encourage them. Over time, a few of them {Bhen®
University Programming Board. After they graduated, they wexeefyl to have had that
experience. | could see the growth in these men. Yet and still, others would not take me up
on the challenge. Every man | met had the ability to lead but only a few adsthercall.

| chose this study as a dissertation topic because it was an ongoing oftenes:

students of color and leadership. The goal of this research and other studiesd anil s
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come after this is to help student affairs think about how they can turn a PWI into a PMI

(Predominantly My Institution) for all students.
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APPENDIX A.LETTER OF INTRODUCTION OF STUDY

My name is Terry Frazier and | am a Doctoral Candidate at lowal$tatersity in
Educational Leadership and Policy Studies (ELPS) with a concentration irr ligheation.
My dissertation work is about African American college men who attend predoiyinant
white institutions and hold leadership roles within majority white student orgmmza

At this point in my research, | am seeking individuals who are willing to gaatein three
rounds of one-on-one interviews. Specifically, | need participants who meetltverigl
criteria:

(1) Identity themselves as African American, Black, non-Hispanic

(2) Attends a predominantly white 4 year public university or college in an rural
environment

(3) Are leaders in one or more majority white student group(s) — meaningéhey a
elected or appointed leaders (i.e., any e-board/chair position) to a studergairgani
whose membership is 51% or more white. These African American male parts
should have a title and/or positional leadership role within the group (i.e., student
government, university programming board, a historically white fraternilly, ha
council, or any other student group where the membership is 51% white). They can
be leaders in some lesser known group as long as the organization’s membership is
51% white and they hold a title/positional leadership role.

If you know of any African American men who fit these requirements and would legwill
to participate in this research project, please forward this email to themvatbrngy
contact information: email addredsazier@iastate.edand cell phone number 765 228-
5061. If you have any questions or need more details, please feel free to mentdbaink
your for your help in identifying individuals for this important study.

Regards,

Terrence L. Frazier

Doctoral Candidate

lowa State University

Educational Leadership and Policy Studies
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APPENDIX B. INTERVIEW QUESTIONS

The first interview will focus on the participant’s life history.
Sample questions:

(0]

(0]
(0]
0]

(@)

(0]

(0]

What type of high school did you attend?

What type of activities were you involved in during high school?
Who were some of your biggest influences growing up?

How do you feel that your high school experience prepared you for
college as a leader?

Why did you decide to go to college?

During your high school days did you feel supported to go to
college?

What did you expect when you first came to the university?
What was your goal when you first started college?

What type of activities did you plan to be involved in during
college?

Is there anything else you would like to tell me that | did not ask?

The second interview will focus on participants’ experience as an Africariéan male
college student leader within a majority white student group.
Sample questions:

0]
(0]
0]

© O 0O

(@)

What leadership roles do you hold on campus?

What part of your leadership role do you enjoy the most? Why?
What was your first leadership role on campus? Why did you
choose to get involved in this role? What did you learn from this
experience?

How did you view your leadership compared to others?

How did you get involved with a majority white student group?
What motivated you to get involved?

Who influences you now as a student leader in a majority white
student group? Why? In what ways are you influenced?

When you first came to campus did you think you would be
involved with any majority white student groups? Why or why
not?

How many other Black male leaders do you know who are in
majority white student groups? Do they attend your university or at
another university?

Why do you think you there are so few Black male in this type of
leadership role within a majority white student group?

How do you see yourself as an effect leader for a majority white
group?

Tell me some of the positive comments people have made about
you as a leader? What are some of the negative comments?
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Where do you get support for being a leader in a majority white
student group? Who within the student group supports you?
Describe for me your first day on the job as a leader in a majority
white student group. How did you feel?

Outside of your leadership roles what other activities are you
involved in around campus?

Why did you choose not to be a leader in a BSA?

How did if feel to be a leader?

What was the best and worse thing about being a leader of a
majority white group?

Did you find support from peers? (white and Black)

The third interview will focus on a reflection of their experience.
Sample questions:

o

(0]

o O

o O O0Oo

What has your experience as a leader in a majority white student
group been like?

What challenges has it posed?

What rewards has it provided?

What has it meant to you to be a Black man in a leadership
position in a majority white student group?

What have you learned about yourself from this experience?
What have you learned about others?

What part of the leadership role have been most challenging?
Do you feel supported by the African American student
community? If so in what ways? If not why do you think they do
not support you?

What impact, if any, do you believe your leadership in a majority
white student group has on your campus? (White students; Black
students)

What are the differences that you see between your leadership
compared to past leadership within the group?

Why do you think most Black men do not get involved in majority
white student groups?

In what way have you personally Changed by being apart of a
Majority white group?

Would you encourage other Black males to get involved in a
majority white student group? Why or why not? If so how would
you encourage them?

If you could give advice to African American men in majority
white student groups what would you tell them?
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